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Preface
In EDUC411/412 this term, we have studied theory and best practices related to
literacy in the content areas. You learned how to design effective instruction
strategies to address specific student literacy needs and enhance student reading
comprehension. You offered presentations on specific literacy strategies for
making reading purposeful and meaningful to all students. Now that the term is
done, I hope you feel confident that you have myriad strategies, handouts, and
resources to use when you have your own classroom of reading challenges. I hope
you are convinced that you know how to TEACH literacy skills in your content area
in ways that are:
Transparent
Explicit
Authentic
Connected to prior knowledge and skill, and address
How people read effectively.
This Tackle Box strategy book was researched and written by you and your
classmates. Like a tackle box, it is full of lures, hooks and bait to help you reel in
your students, as they work with any text in your classroom. There are many
strategies because different schools of fish require different lures or bait. Some
days you will need to recast your line multiple times or move your boat closer to
the riverbank to fish in different water. I hope you will find this tackle box of
strategies useful gear for your teaching adventure.
Katie Hanson
EDUC412-01, EDUC412-02, EDUC411-01, EDUC411-02
Fall 2013
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3-2-1By Rachel Bennett
3-2-1 is a strategy wherein students write, act out, draw, or
verbalize three things in one category, 2 things in another,
normally more complex category, and 1 thing in a final,
generally most complex category.
There is no requirement for any category to be more
complex than any other category, but it is commonly done.
This strategy normally takes place in written form, but it is
good to consider varying expression between different
methods, such as oral presentation, drawing, or even mine if
applicable. It is also good to consider whether or not you
want them to choose their own forms of expression.
This strategy is especially useful for drawing parallels
between things, and for organizing course information.
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Name_______________________

3-2-1
Respond to the following statements about today's lesson.

3 things I learned today
______________________________________________
______________________________________________
______________________________________________
2 questions I still have
______________________________________________
______________________________________________
1 application of what I learned to another class
______________________________________________
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3-2-1 by Lexi Brummet
Wormeli, p. 39-40; http://www.readingquest.org/strat/321.html

What is a 3-2-1?
3-2-1 can be used as a written, oral, or artistic approach to checking for student’s
understanding. It is similar to an Exit Slip in that it is quick and easy for students to
complete at the end of class. This strategy asks students to summarize key ideas,
pose questions, or complete some other task to reveal their understanding or lack of
understanding of the material.

Why should we use 3-2-1?
3-2-1 is a great way to quickly determine how much your students know. Similar to
an Exit Slip, you can quickly see how well your students understood the material for
that day. Then, you can determine if your students are ready to move on to new
material or if you need to spend time reviewing a certain part of the material where
they lacked understanding. 3-2-1 is also a way to get students to think differently
about the text or the lesson. Rather than just answering knowledge-based questions,
they can be pushed to apply or reflect on the material. 3-2-1 can also give the
students a chance to ask a question that they may not want to ask in front of the
class.

When should we use 3-2-1?
3-2-1 can be used best before or after reading. Before reading, you can create the
questions of the 3-2-1 to focus on students predicting what might happen or writing
what they want to learn. After reading, 3-2-1 can be used more like an exit slip to
check for student’s understanding. 3-2-1 could be used during reading, but once
students complete the activity, they may stop reading or not choose the most
important parts of the text for their responses.

How do you use 3-2-1?
For the written form, students fill out a chart or half-slip of paper where students must
respond to three prompts. One is 3 things they have to complete, then two things
they have to complete, and then 1 thing, hence the name 3-2-1. One example is
having students write 3 things they discovered from the reading, 2 interesting things,
and 1 question they still have after reading. 3-2-1 can be transformed to have
students draw or share with a neighbor or the class verbally.
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Name: ______________________
Date: _______________________
Period: ______________________

3-2-1: Graphing Linear Equations
Directions: Respond to each section of the handout. This will graded upon
completion to check for your understanding of the material.

3: List the names of the three forms of linear equations.
1.
2.
3.
2: Find the x-intercept and y-intercept of the following equation: 3x-y-2=0.
1.

2.

1: Graph the following equation using the y-intercept and slope.

y

x
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Academic Journals and Learning Logs by Jillian Pociask
Burke 324-327, Sanders 7, Stephens and Winterbottom 72-80, Babcock
513-523, & Hurst 42-46
What:
-Self-reflection about text, content or lesson
-Reflection between teacher and student
-NOT formal assessment or graded for content
-ALL get written feedback from teacher
-Conversation between student/teacher
-No “right” answer
How:
-Establish set of questions
-Last 5-7 minutes of class
-Explain specific concept, reflect on confusion, respond to prompt
-Collected daily or weekly
Why:
-Student-teacher communication
-Practice metacognition
-Informal assessment of success of lesson and understanding concepts
-Students can share what they don’t know
When:
-AFTER is best
-Self-reflective
-BEFORE
-Reflect on prior knowledge of topic/text
Variations:
-Jumpstart next day’s lesson
-Discuss thoughts and confusion from yesterday
-Draw connections with one another
-Help each other’s comprehension
-Math: Write about process of solving word problem
-Music: Write about feelings and thoughts about piece
-Science: Write about experiment
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Name:
Date:
Period:

Weekly Academic Journal
Based on this week’s reading of Harry Potter and the Goblet of Fire, answer Question
#1 OR #2 and then answer Question #3.
1. How would you have convinced Cornelius Fudge that Lord Voldemort has
returned? Explain. 3+ sentences.

2. If you were Cornelius Fudge, would you have believed Dumbledore?
Explain. 3+ sentences.

3. Reflect on your listening. Has your listening improved since last week?
Explain. 3+ sentences.
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EDUC412

Connor Cummings

Annotating Text

10/14/13

What is Annotating text?


The annotating text strategy (text marking strategy) gives the students a chance to be active readers
through both an individual lens and a collaborative lens by having students focus on the text and mark
important concepts, ideas and vocabulary.
 Hits on several of the reading strategies and developmental thinking we try to instill in our students.
(Reading analytically, metacognitive thinking, synthesizing information and many more.)
How to use the annotating text strategy?
 The annotating text strategy is very flexible and can be altered and changed in order to fit the needs of
any grade level or even the individual needs of students in the same class by giving them the option of
more independent annotations or teacher guided annotations that the students can implement while
reading the text. It can be an independent, peer collaborative, class discussion based, teacher led (really
any kind of grouping or format that the teacher can think of!)
Why use this strategy?
 Text annotating is the most powerful way to turn students into active readers by directing students
towards more independence in the learning process
 Help students organize thoughts, analyze important concepts and identify parts of an argument
 Communicate their understanding of important concepts.
 Help students identify several components in a single text using symbols and underlines that represent
key concepts.
 Improve overall academic literacy and reading
 Facilitate discussion in class that are focused on how to read as well as the text itself by having students
metacognitivelly reflect their own reading process as applied to the text when compared to their peers
and the teacher. “How did I mark my text?” Why did I mark this specific idea?” What ideas did my
teachers and peers focus on in relation to my own annotations?”
When to use the annotating text strategy?
 This strategy is designed to be a during reading strategy to help get students engage in the reading and
think about why/what they marked is important.
 It is also an after reading strategy when students collaborate with each other and present their individual
and group annotations to each other or the class.
Just a few* Variations of annotating texts:
Mental annotations: While reading effective readers are constantly connecting new text to prior personal
experiences “this reminds me of….” it also has students begin to mentally critique the text “that is a good/bad way
to say it” “I haven’t thought about it that way before”
Marginal annotation: When we cannot write on or in the text, using post it notes or response journal logs to get
the students to put their ideas about what is important or confusing in their own words to increase retention and
metacognitive thinking about the text.
Coding the text: Students can be given a set of coded symbols by the teacher or develop ones themselves by
underlining/making symbols in meaningful passages (this can be used as a tool for discussion and a step towards
greater independence and self-efficacy in learning with texts).
Collaborative annotation: students read and annotate the text individually then pass it on to another member of
the class to add their own remarks, questions, annotations. After the process is finished the students compare and
contrast their annotations and draw conclusions about the text.
Publishing annotations: The teacher or small groups/peers annotate the text in front of the class on an overhead
transparency or smart board and explain how/why they marked what they did? (This is a form of modeling and can
be used as a talk aloud approach to increase metacognitive thinking and also give students an example of effective
annotation.)
All effective readers annotate texts to decipher important information, vocabulary, and context in order to organize
their main ideas and thoughts. College students uses the annotating text strategy without even thinking about it now.
It is arguably the most important strategy that students can learn because it can be used in any kind of context and
academic level and is the most powerful way to get students engaged in the text.
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Name: ______________________
Period: ____________________
Date: ___________________

Annotating the text
Directions: Read the excerpts of Vice President Alexander H. Stephens’ Cornerstone Speech in Savannah, Georgia,
March 21, 1861. While reading mark anything that you think is important, vocabulary words you see, places where
you get stuck or confused, and where you identify different components in the text. You may use your own
annotations or you can use the ones that I have provided for you. When you are finished annotating the text, pair
up with a partner and describe to them how you read the text and why you marked what you did. There are no
right or wrong answers; this activity is designed to get you thinking about your reading process and your own
deciphering of the text material.







A rectangle around key vocabulary
A triangle around difficult or confusing words
A double underline for main ideas or important points
A single underline for supporting evidence
A question mark for confusing information
?

*Remember these are just suggestions. It is not required that you use all of these annotations.

We are passing through one of the greatest revolutions in the annals of the world. Seven States have
within the last three months thrown off an old government and formed a new. This revolution has been
signally marked, up to this time, by the fact of its having been accomplished without the loss of a single drop
of blood.
The subject of internal improvements, under the power of Congress to regulate commerce, is put at
rest under our system. The power claimed by construction under the old constitution, was at least a doubtful
one-it rested solely upon construction. We of the South, generally apart from considerations of constitutional
principles, opposed its exercise upon grounds of its inexpediency (disagreement) and injustice.
Notwithstanding this opposition, millions of money, from the common treasury had been drawn for such
purposes. Our opposition sprang from no hostility to commerce, or all necessary aids for facilitating it. With us
it was simply a question, upon whom the burden should fall. In Georgia, for instance, we have done as much
for the cause of internal improvements as any other portion of the country according to population and means.
We have stretched out lines of railroads from the seaboard to the mountains; dug down the hills, and filled up
the valleys at a cost of not less than twenty-five millions of dollars. All this was done to open an outlet for our
products of the interior, and those to the west of us, to reach the marts of the world. No State was in greater
need of such facilities than Georgia, but we did not ask that these works should be made by appropriations
(budgeting) out of the common treasury. The cost of the grading, the superstructure, and equipments of our
roads, was borne by those who entered on the enterprise. Nay, more-not only the cost of the iron, no small item
in the aggregate cost, was borne in the same way-but we were compelled to pay into the common treasury
several millions of dollars for the privilege of importing the iron, after the price was paid for it abroad. What
justice was there in taking this money, which our people paid into the common treasury on the importation of
our iron, and applying it to the improvement of rivers and harbors elsewhere?
The surest way to secure peace is to show your ability to maintain your rights. The principles and
position of the present administration of the United States -- the Republican Party -- present some puzzling
questions. While it is a fixed principle with them never to allow the increase of a foot of slave territory, they
seem to be equally determined not to part with an inch "of the accursed soil." Notwithstanding their clamor
against the institution, they seemed to be equally opposed to getting more, or letting go what they have got.
They were ready to fight on the accession of Texas, and are equally ready to fight now on her secession. Why
is this? How can this strange paradox be accounted for? There seems to be but one rational solution -- and that
is, notwithstanding their professions of humanity, they are disinclined to give up the benefits they derive from
slave labor. Their philanthropy yields to their interest the idea of enforcing the laws, has but one object, and
that is a collection of the taxes, raised by slave labor to swell the fund, necessary to meet their heavy
appropriations. The spoils are what they are after -- though they come from the labor of the slave.

Source: Stephens, Alexander H. "The Cornerstone Speech." The Cornerstone Speech. Digital Library of
Georgia, n.d. Web. 09 Oct. 2013.
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Annotating Text
by Michael Zeitler
Vacca 342-43, Burke 213-15

What is Annotating?
In short, annotating is making comments, notes, or explanations about a text. When reading or
writing, one may often have the thought, “this was a really good idea,” or “this could have been explained
much more in depth.” This analysis a mental annotation and helps one better understand what is being
said throughout a text. One may also make a physical annotation of a text such as underlining, circling
key phrases, and making commentary notes about a passage. This documentation of one’s annotations is a
strategy that will help turn students into active readers, which will improve their overall reading and
writing skills.

How does one Annotate?
1. Identify the purpose of the reading
Before deciding how one will annotate a reading, a teacher must decide the purpose of the
assigned reading. If the purpose is to identify the main ideas and supporting material of those ideas,
then one can create an annotation process for students to follow that will focus on what you want
them to take away from the text. Remember, it is important to assign reading that is meaningful to the
class or the students, not to just create busywork for the students in addition to the reading.
2. Create the annotation process
The process in which one annotates is up to the teacher, but make sure the annotations are
connected to what you want the students to take away from the reading. Sometimes it might be easier
to underline main ideas and circle supporting details, while other times it might be best to highlight a
specific passage and write a short explanation of what is being said in the columns. If students are
unable to write in their texts, have students put sticky notes over parts of the text that are important. It
does not matter specifically how the annotation is done, so long as the process is consistent and helps
them understand the text.

Why should students Annotate?
This strategy is a powerful way to help students become active readers. Annotating will assist
students in decoding difficult text, identify areas that are confusing or poorly written, make it easier to
recognize patterns throughout a text, give students evidence that can be used to support their evaluation
and understanding of a text, and so much more. Being an active reader will not only help students
improve their understanding of the specific text or content area, but also create a framework that will
improve their reading and academic literacy across multiple disciplines.

When should one use Annotations?
Annotating is best done while students are reading a text. It can also be used as an after reading
strategy to help identify what was already read, but if the main goal is to encourage active reading, it is
much more productive if annotation is done during reading. This is because it will help students
understand the reading when they are constructing their understanding of the text. As previously stated,
creating an active reader will improve reading and academic literacy in a student will help them in
multiple disciplines in and out of the classroom.
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Name: ______________________________
Class: _______________________________
Date: _______________________________

Annotations: Why Algebra Matters
Directions: Read the following passage. While reading the essay, I ask you to underline main ideas,
write a question mark (?) next to any words or phrases that you do not understand, and write a *stars*
around any ideas you really like/dislike. After we all have read the essay and made our annotations,
we will discuss what we can take away from the text and answer any questions that you may have
about the text.

Why is Algebra So Important?
It is frequently called the gatekeeper subject. It is used by professionals ranging from electricians
to architects to computer scientists. It is no less than a civil right, says Robert Moses, founder of the
Algebra Project, which advocates for math literacy in public schools.
Basic algebra is the first in a series of higher-level math classes students need to succeed in
college and life. Because many students fail to develop a solid math foundation, an alarming number
of them graduate from high school unprepared for college or work. Many end up taking remedial
math in college, which makes getting a degree a longer, costlier process than it is for their more
prepared classmates. And it means they're less likely to complete a college-level math course. For
middle-schoolers and their parents, the message is clear: It's easier to learn the math now than to
relearn it later.
The first year of algebra is a prerequisite for all higher-level math: geometry, algebra II,
trigonometry, and calculus. According to a study by the educational nonprofit ACT, students who
take algebra I, geometry, algebra II, and one additional high-level math course are much more likely
to do well in college math.
Algebra is not just for the college-bound. Even high school graduates headed straight for the work
force need the same math skills as college freshmen, the ACT found. This study looked at
occupations that don't require a college degree but pay wages high enough to support a family of four.
Researchers found that math and reading skills required to work as an electrician, plumber, or
upholsterer were comparable to those needed to succeed in college.
Algebra is, in short, the gateway to success in the 21st century. What's more, when students make
the transition from concrete arithmetic to the symbolic language of algebra, they develop abstract
reasoning skills necessary to excel in math and science.

Source of article:
<http://www.greatschools.org/students/academic-skills/354-why-algebra.gs>
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Camp Songs By Bill Moser
Source: Wormeli pg. 78-80

Using mnemonic devices like songs can help students to remember different pieces of
information better than they would normally. This is especially true when set to a song or tune
that they are already familiar with. Setting pieces of information to music helps keep difficult
information organized in the brain and helps to make the connection to the music that they
already have as prior knowledge. Jogging the memory of your students by setting the
information they need to a song that’s easily recalled will recall with it the information that has
been attached to it.


This strategy is all about putting words to familiar music to help students remember the
information you want them to know by connecting it to prior knowledge in their brains.



This strategy is pretty simple, by teaching the melody of the song first, the students will
know what common song it is. Then you can either ask them to create some lyrics of
their own that go with the melody, or you can provide lyrics for them.



Your students need all the help they can get when it comes to recall, so attaching some
kind of helper to the information they need to know will help them know it not only
more thoroughly, but for a longer period of time.



I would call this an After activity, because at this point the students should have already
read the text and pulled out the information that they could use to create the lyrics for
the song(s). This strategy is to help them recall that information for later.



A more modern adaptation of this could be a rap or blues like the book suggests, or
perhaps a poem or nursery rhyme.
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Name:___________________________________

Date:___________________

Westward Expansion Build-a-Song

Pick one of the tunes from the list, and create some new lyrics that will help you
remember what you learned.
Example: To the tune of “Twinkle Twinkle Little Star”
Sparkle, sparkle spec of gold, you’re worth much, that’s what I’m told
California was so far, I really wish I had a car
Sparkle, sparkle spec of gold, ’49’s the year we go
List of Songs















List of Topics










Twinkle Twinkle
Oh my Darlin’ (Clementine)
Itsy bitsy Spider
Ring around the Rosey
London Bridges Falling Down
B-I-N-G-O
Old MacDonald
Patty Cake
Goin’ on a Lion Hunt
If You’re Happy and You Know It
Hey Diddle Diddle
Hokey Pokey
I’m A Little Tea Pot
I’ve Been Working on the Railroad
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Gold Rush
Homestead Act
Indian Removal
Mexican Cession
Louisiana Territory
Lewis and Clark
Oregon Trail
Immigration
Annexation of Texas

Chunk the Text
By: Meagan Bruck

What is this strategy?
o Chunking the text has students “chunk” a reading by breaking it into
paragraphs, stanzas, scenes, lines, or even sentence fragments if the text is
long and complicated.
How should I execute this strategy?
o First, determine HOW the text should be chunked depending on the length, type
of reading, or difficulty level.
o Introduce the idea of “chunking” by using various reading examples in different
genres.
o Introduce reading and explain when, why, and how to chunk properly
o Model yourself chunking with the entire class
o Practice as a class and evaluate their understanding
o Have students chunk on their own and determine how well they
understand the concept
o Have students evaluate their decisions while chunking and reading to allow
them to better understand WHY they’re chunking in the way they are.
o Once the student has decided how and where they are chunking, have them
either re-write the text or mark the text depending on the length of the reading.
Why should I do this strategy with my students?
o It allows students to learn the needed skill of breaking up a text to make it
easier to read.
o Helps students maintain their endurance while reading instead of getting
frustrated and quitting.
o Allows your students to do an in-depth study of the text while making it easier to
read.
o This strategy can be used with any type of text! (Poems, essays, or learning a
new language)
When would I use it?
o Before reading: Looking at structure and length of text
o During reading: Mostly used during this process to re-structure or break up the
text
o After reading: To re-write the text in the newly “chunked” form
Possible Variations:
o

Depending on the type of text, the way in which you chunk can change as well as the
purpose for wanting to chunk.

Sources:

Burke, Jim. "Chunk the Text." Reading Reminders: Tools, Tips, and Techniques. Portsmouth, NH:
Boynton/Cook, 2000. 230-32. Print.
“Opera is for everyone!” Spotlight on Music. N.p.: MacMillian McGraw-Hill, n.d. 219-20. Print.
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Name______________________ Period_______________ Date____________________

CHUNK THE TEXT
Opera is for Everyone! Spotlight on Music: Grade 6
Directions: Read your text as you go through and answer these questions. Prepare for discussion
throughout the worksheet.

1. Just taking a first glance at the page, what form is this text in? How many large
chunks do you already see?

2. Looking at the first section (white box), read the paragraph and see if you can split it
into two different chunks or ideas. Where did you change subjects? Why did you do
this?

3. On a scale 1-10 how well do you comprehend the paragraph?
4. Now look at the poem. Based on subject, there are several ways to chunk the poem
into different ideas. List a few.

5. Chunk one sentence into smaller fragments. “Is like the rustle when the wind blows
through the forest; running water; that is blue”. Is this literal? What does rustle
mean? Why did you say this?
6. The last paragraph about transposition has the vocabulary word transpose. Does this
chunk relate to the last two chunks (the explanation of Opera and the poem)? How
well do you understand the new term listed (scale 1-10)?

Mark these thoughts in your photocopied version. Use your pen and highlighters to show
where you chunked your thoughts and sections.
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CHUNKING THE TEXT by Brian Jozwiak
Presenter’s Name: Brian Jozwiak
Name of Strategy: Chunk the text
Source and Page Number: Reading Reminders: Tools, Tips and Techniques by Jim Burke. Pages
230-231
"The ELearning Coach." The ELearning Coach RSS. N.p., n.d. Web. 25 Oct. 2013.
1. What is chunking?
Chunking is an example of a reading strategy that helps students to breakdown difficult text
into more manageable pieces. Students need to take into account specific elements of the text,
such as its structure and its genre, in determining where to divide the text. Chunking is simply a
unique way of organizing your reading in order to improve comprehension.
2. How to use chunking?
Choose an appropriate text to model the strategy. Determine how the text should be chunked
by considering paragraphs, sentences, stanzas, lines, chapters, single words, etc. Then, give the
students a chance to use the strategy in a group setting. They may choose how they want to
chunk the text or the teacher may predetermine the chunking. Once the text has been divided
into its smaller units, design some sort of organizer that asks students to identify key words and
ideas in the text, summarize the small unit of text, and finally, relate the chunk of text to the
entire body of text from which the chunk is taken from. Students will evaluate the way they
chunked the text and whether they felt that was an effective way to divide the text. Students
will be assessed on their overall comprehension of the text.
4. Why should teachers use chunking?
An important skill for students to practice is the ability to comprehend challenging text.
Chunking not only breaks down the text into more manageable parts but also forces students to
think critically about the nature of the text (structure, genre, length, content, etc) and how it
impacts the division of the text into smaller units. Thinking more broadly, the chunk-the-text
strategy advocates for the division of one large task into many small tasks, a skill that all people
need to learn and master for the rest of their lives.
5. When to use Chunking?
Teaching students how to chunk the text should occur before the student’s actual reading of
the text. However, students chunking of their own text should occur during the activity.
Gradually, chunking the text should become a strategy that becomes habitual, or second
nature.
6. Variations: Math students can chunk the steps in a word problem so that students can focus
in on one step at a time. Literature teachers who are teaching Shakespeare will definitely want
to utilize this strategy because the old English language can be intimidating and will require
unique concentration.
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Name:

Date:

Period:

“LETS CHUNK!”
Directions: Fill out the graphic organizer below. Use the chunk-the-text strategy to help
breakdown the poem “Go, lovely rose” into smaller, more manageable units. Decide what is the
most logical way to chunk the text.
“Chunk” of text

Key ideas/
Important words

Restate the “chunk” of
text in your own words

Page
20

Relating to the whole?

Bethany Lewin
Content Area Reading (Vacca) 256

Concept Definition Map
What: This strategy is a graphic organizer for vocabulary to help the students begin to see how
they can define vocabulary by concepts and ideas around it instead of only a strict technical
definition. The map is an organizer with the word in the center and three prongs: a category the
vocabulary that has comparisons coming out of it, a section for illustrations or examples of it,
and an area to describe the properties of it.
How: This strategy can be done on any unit with vocabulary that is nouns. Though some verbs
could work, nouns work the best with this strategy. You can do it in class but it will be important
to explain the organizer the first time, it is definitely not something a student will easily
understand on their own.
Why: This strategy should be used because it helps the students to make a lot of connections
about the word they are defining. It also helps the students to see defining terms in a new way.
This should build their skill of defining in context because it is doing that backwards. Basically
here you are coming up with the context for the term. If they can start to imagine these things
about words on their own they will be able to better understand things in context. Also this will
give the students a deeper understanding of their vocabulary so it will work very well with
difficult or complex terms.
When: This strategy could be done before, during or after a lesson. If you do it before a text it
can help to prime them for the text and connect to prior knowledge about the topic. It will also
prepare them to meet any hard vocabulary head on so they won’t have to struggle through the
text because they are trying to figure out difficult vocabulary. This could be done while reading,
or learning a lesson and could be an assignment a student fills out throughout their homework.
This way they could get varied understandings of the word as they read it multiple times. It could
be done after to give them a deeper understanding of a vocabulary term that might be difficult.
Also if a vocabulary term is key to a unit then this activity could help them to summarize some
of the other things they have learned in the text if they did it after.
Variations:







You could use multiple maps to compare vocabulary if you want or you could have a map off a
map, although this could get confusing.
You could change the categories slightly or add some. It would probably be more beneficial to
add categories and arms than to take any away to make sure the students get plenty of context for
the term. You at least don’t want to take any away without adding some. Some that could be
added are cause and effect, reason why it is like that etc.
You could have students actually draw the illustrations.
You could have each student research one aspect of the map and then make a detailed class
concept map or you could do this for a group to have a very detailed understanding.
You could have separate groups do separate maps with separate vocabulary and then present, or
each student even. Then the whole class will have a chance to hear the context without doing it all
themselves. It might be beneficial then to hang them up.
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Name:___________________________

Date:_____________ Period:______

Concept Definition Map: Types of Government
Directions: Below are two concept definition maps. We will go through one together and then
you will do one with your groups. A concept definition map is meant to help you have a more
complete understanding of a term by understanding the concepts around it. There are three
categories around the term that will help to define it. One will be illustrations, because they help
us to visualize and concretely understand examples of the concept. The other is properties so that
we have a chance to describe the individual aspects of the term. The last will be comparisons so
that we can see what it is similar to understand better connections to it and the term itself. You
should have three examples for each of the three categories.

Category:
What is it?

Comparisons

Properties: What
is it like?

Democracy

Illustrations: What are
some examples?

Category:
What is it?

Comparisons

Properties: What
is it like?

Monarchy

Illustrations: What are
some examples?
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Context Clues By: Erik Westerberg
Presenter’s Name: Erik Westerberg
Name of Strategy: Context Clues
Source and Page Number: Content Area Reading: Literacy and Learning Across the Curriculum
Richard T. Vacca and Jo Anne L. Vacca
Pgs. 267 - 269
Description and Summary of Strategy:
1. What are Context Clues?
Context clues help the reader of a text construct meaning from what they are
reading. Context clues should and can be used to develop confidence in readers by
showing a reader how to understand a difficult portion of a text through their
understanding of surrounding words or sentence structure (Vacca). Every reader
utilizes context clues when they read in order to fully understand the content of
the text. However, effective readers will use context clues as a tool to deeply
understand the content of a text by using them as an aid to comprehend confusing
words, phrases, or references that are made within a reading.
2. How would one go about using Context Clues as a literacy strategy?
A teacher may teach about context clues when confronting an article that the
teacher knows may be significantly above the reading level of his or her students.
This would give a teacher a nice opportunity to cover the importance of
understanding the words and phrases surrounding a difficult portion of text. This
would then ultimately help students utilize the given resources they have at their
disposal while they work to understand what they are reading.
3. What would be the purpose of using Context Clues?
Getting students to utilize context clues while reading will help students develop
their own understanding of a confusing piece of text. Using context clues
effectively comes with practice by simply getting oneself to read. However, being
taught certain context clue strategies that can be used to help a reader use the
words, phrases, or sentence structure around a confusing piece of a text to help
develop a clearer meaning of what is being read is also an effective way to get
more comfortable with using context clues efficiently.
4. When should teaching about Context Clues be used? Before, during, or after?
Being taught how to use context clues can be done before, during, or after a
reading. It can be used before to foreshadow difficult parts of the text that a reader
might confront as shown in the student handout for this strategy. It can be taught
during a reading assignment or activity to show how using context clues in a
particular situation will make the material easier to understand. Lastly, it can be
used after to show students that at a particular portion of reading could have been
more easily understood through utilizing context clues surrounding a confusing
part.
5. Are there any variations a teacher can use instead of Context Clues?
Using context clues is a very effective and important strategy all effective readers
use while they read. As a result, there is not much variation when teaching about
context clues to students.
Works Cited
Vacca, Richard T. "Webquest." Content Area Reading: Literacy and Learning across the
Curriculum. [S.l.]: Prentice Hall, 2013. 46-47. Print.
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Name _____________________
Date______________________
Period ______
Working with Context Clues
Directions: By yourself you are going to read the following passage. You may come across
words, phrases, or sentences that may seem confusing to you. Circle these portions of text while
you read. After you have read the passage put down your pencil so I know that you are finished
and we will discuss what we read.
Nicholson Baker hates math.* The novelist and nonfiction writer spends almost eight
pages of this month's Harper's Magazine making the case that compulsory algebra courses
in American education are at best, wrongheaded, and at worst, downright cruel.
Baker isn't the first to suggest we turn the much-maligned subject into an academic elective,
in order to put those who struggle endlessly with math out of unnecessary misery. Last
summer, a New York Times op-ed by Andrew Hacker made much the same point: The
myriad roadblocks in our educational system that can only be surpassed by proving
competent in algebra and upper level math--like high school exit exams and college
applications, even for future arts majors--set up the non math-minded to fail, and often, to
drop out of school altogether, he posits.
If we would just do away with upper-level math requirements in high school, the high
school dropout rate would decline, both writers argue, as many educators say algebra is the
major academic reason for dropping out. As Baker puts it: "Show your work, or you fail.
FML!"
Directions: Look at the words in the table below. Make a prediction in the Predicted Meaning
column about what these words may mean. After, reread the passage a second time. When you
come across these words as you read again, check if your predicted meaning of these words was
correct and then write down your new understanding of these words based off of the way these
words were used in the text in the New Context Clues Meaning column.

Word

Predicted Meaning

Wrongheaded
Compulsory
Maligned
Myriad
Competent
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New Context Clues Meaning

Determining the Credibility of a Website
By: Danielle Rankovich
Sources: Burke 135-136 “Read Web Pages”, www.whitehouse.org, www.whitehouse.net,
www.whitehouse.gov, http://zapatopi.net/treeoctopus, Vacca Chapter 2 “Learning New
Literacies.”
Description:
This strategy encompasses many questions and variables in which a student a needs to answer in
order to evaluate a website. The internet is becoming (already is) a major part of the education
for current generations. The use of the internet will only become more prominent since children
are acquainted with the internet at earlier ages. However, students need to learn strategies in
order to determine the credibility of a website. Thinking about the author, the site itself, the
targeted audience, and the information in the site are all elements that need to be considered
when evaluating a website.
How:
To best way to use this strategy in the classroom is for the teacher to show students examples of
credible and not so credible websites. By providing the students with a checklist of criteria that
makes a website reliable and credible, the students should look on their own at a few websites.
Why:
This strategy is extremely important. By walking the students through how to determine the
credibility of a website, they will become more proficient when doing research. By being able to
evaluate resources, students will be more effective in using the information found.
When:
This strategy will best be used before and during reading.
Before: Before a student reads the entire website/source thoroughly, he/she needs to determine
its credibility. The students fill out a checklist or ask themselves questions as they skim and scan
the source to find out how reliable it is.
During: While it is a good strategy to do before reading the entire source, it is also used during
reading. Students may come across biases, lack of support, and a low level of writing while
reading. A student may believe that a website is credible at first, but that can change as he/she
reads more of it. The different elements of website that help determine its credibility can be
discovered as a student reads the source more thoroughly.
Variations:
Students can practice figuring out if a website is credible within groups. It might be difficult at
first to find out information about the author, the content, etc. on his/her own. Also, I think it
would be beneficial to go through this strategy/lesson as a whole class in order to make sure that
every student is on the same page in how to determine the reliability of the website.
It is also important that students know how to use these websites once they determine if they are
credible or not. For example, a website like Wikipedia can be very useful for certain
assignments, such as for beginning research or just to get some background information on a
subject. However, Wikipedia should not be used as a source in a research paper. As the teacher,
you need to make your students aware of when and how specific websites/resources can be used,
depending on the intended purpose of them.
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Name:

Date:

Period:

Directions: With your groups, fill out this T-chart regarding website credibility. Please do not look at the
bottom of the page. I would like to see what you already know about determining a website’s credibility.

What makes a website credible

What makes a website NOT credible

When trying to determine a website’s credibility, here are a few elements that you should think about:












The Site
Has it won any awards?
Who is responsible for the content?
When was the site last updated?
When was the information written?
Does the information seem out of date?
Is the site easy to navigate and use?





The Information
Has the information been published
someplace other than the Web?
Is the information clear and easy to
understand?
Can you tell when the information at this
site is fact vs. opinion?
Is all the quoted information clearly
identified and properly cited?
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The Author
Who is the author of the site?
Does the author have authority or
knowledge to write this information?
Does the site have links to other sites
about the author?

The Audience
Does the author seem to have a specific
audience for this site?
Does the site have advertisements?
Does the site provide an “About Us” or
introduction that helps you understand
who the intended audience is?

Credibility of a Website
By Carly Wright
Pg. 39-47 Source: Vacca, Richard T. and Jo Anne L. Vacca. Content Area Reading: Literacy and
learning across the curriculum. 10th Edition. Boston: Allyn and Bacon, 2011, 39-47. Print.
Description:
 What—this strategy focuses on determining if a website is credible, meaning that the
information can be supported with evidence instead of bias or opinion. There are different
types of websites that can be found with vary data or opinions on a topic, and can thereby
be determined as less credible.
o Blogs—are a type of website that is an online journal or diary, meaning that the
focus is on personal experiences, opinions, or biases. This makes blogs less
credible because there is a bias and the information is not necessarily backed with
evidentiary support.
o Wikis—information/knowledge has been gathered and placed in one spot by
individuals that volunteer said information. These websites are not as credible
because people can usually volunteer or change the information, and therefore can
be biased.
o Nings—are essentially the same as a Wiki in that several people can volunteer
what they think. These sites are more like a discussion though, where the
information is biased and not usually supported with the proper data over opinion.
o Domains—the use of .edu .gov .net .org and .com can help determine the
likelihood of a source being credible. So a site that is .edu or .gov is going to be
much more credible than .net and .org, and definitely more credible than .org.
Scrutiny is imperative to determining bias and stating if a site is valid or invalid.
 How—an internet workshop, or some form of internet project (Vacca refers to it as
“internet inquiries”). For this lesson I have devised a handout with information for the
students to follow along with, that provides examples as well as brief explanations as to
why being selective with sources is important.
 Why—it is imperative that students be able to analyze a source and determine if the
information is credible, or if he/she can use it for research. I have provided examples of
what could be considered not/less credible as well as I will be taking the students through
more credible websites and search engines.
 When—this strategy would be best used before reading so that the students have an
understanding of how to determine if their sources can be used and have valid data. This
is the pre-step to being able to perform good research, for clear and correct papers (and
other projects).
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Name
Date

Period

Credibility of a Website
Directions: During this class we will be looking at a couple different websites and determining if
they are credible, meaning that we will be checking if websites are biased, or not, and can be
used as a reliable source for research and support. We will be doing this together so that we can
discuss if the websites are credible or not. This is a skill that will be used in several different
classes for the rest of your education, because you will need to find sources for papers and other
research projects.
1. Open internet site (we will be using chrome or Firefox)
2. We will first look at www.whitehouse.net. Next is www.whitehouse.org, and then
www.whitehouse.gov. All of these websites have a similar domain name, but the
differences are noticeable. Which website is the legitimate website?
3. Discuss Wikis, Nings, Blogs, and their differences. Do a graphic organizer on the board
(vienn diagram).
4. For the purpose of this class, we will focus more on scientific/experimental studies.
Studies and experiments are credible because they have evidence to support the facts that
are stated instead of just statements.
 Use Google scholar (scholar.google.com) as a source to find evidence-based
information. Other databases are useful as well.
 IF YOU DO NOT UNDERSTAND THE VOCABULARY IN AN ARTICLE, IT
IS A GOOD IDEA TO FIND ANOTHER ARTICLE. USE SOURCES THAT
ARE SIMPLE (CLEAR AND CONSISE).
5. If you have questions about the credibility of a website or a general source do not be
afraid to ask if it is a good source!!
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DRTA by Tyler Busch
What is the DRTA?
 A DRTA, Directed Reading Thinking Activity, is simply a directed reading.
 Teachers select a text they want read and provide stopping points throughout the
text for students to pause and think about the text.
How to use the DRTA?
 First a section of text must be selected, specifically a portion of text that students
can make predictions about.
 Break the text into sections, and after each section have some way for students to
make predictions or question what they just read.
 Sections should be done with specific purpose
o Stop after title, graphs, tables, or pictures
o Stop after major events
o Stop after characters introduced
 During breaks assess student understanding by asking questions
Why use the DRTA strategy?
 Students become interested to see if their predictions are correct
 Activates prior knowledge about the topic
 Stimulates critical thinking
 Breaks the text into chunks for students
 Allows for students to monitor their understanding and teachers can assess student
understanding
When to use the DRTA strategy?
 This strategy is a during reading strategy
o Even though students will make predictions before they read, this is
considered a during reading activity
Sources:
 Burke, Jim. Reading Reminders: Tools, Tips, and Techniques. Portsmouth, NH:
Boynton/Cook, 2000.
o Pages: 187-188
 "Directed Reading Thinking Activity (DRTA)." Reading Rockets. N.p., n.d. Web. 27
Oct. 2013.
o Online source of reading strategies
 Vacca, Richard T., Jo Anne L. Vacca, and Maryann Mraz. Content Area Reading:
Literacy and Learning across the Curriculum. 10th ed. Boston: Allyn and Bacon,
2011. Print.
o Pages: 222-225
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Name:___________
Period:__________
Date:___________

DRTA
Directions: Complete the readings below. Answer the questions that are provided after each
section. Then at the end complete the story problem. If there is no change in your prediction
please write, “No change in prediction.”
Business A bicycle store costs $2400 per month to operate. The store pays an average of
$60 per bike. The average selling price of each bicycle is $120. How many bicycles must
the store sell each month to break even?

1. Read title of problem
a. What do you predict to be the topic of the question?

2. Read the first sentence of the problem.
a. Now what do you expect you will be looking for in the end?

3. Read the second and third sentence of the problem.
a. Has your prediction changed from 2a? Explain why it has/has not.

4. Read the final sentence of the problem.
a. Was this what you expected? If not what led you to think differently?
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EDUC412

Connor Cummings

Discussion Web

10/26/13

What is a Discussion Web?
 The Discussion Web strategy uses cooperative learning principles that implements a think-pair-share
discussion cycle that facilitates collaboration and metacognitive thinking.
 Scaffolds students’ thinking about ideas that they want to contribute to a discussion after they read.
 The discussion web strategy is primarily an after reading strategy because after the students get done
reading they are paired into groups to think about ideas that they want to contribute to their peers. After
the pair generates their ideas to be used for discussion the pairs get into groups and collaborate and
discuss their ideas and develop a singular idea that they then contribute to the class discussion. It can also
be a before/during strategy if the teacher provides the discussion web before reading in order to help
focus on a specific question or idea while engaging with the text.
How to use the Discussion Web strategy?


The Discussion Web strategy is very flexible and can be altered and changed in order to fit the needs of
any grade level or even the individual needs of students in the same class because it focuses on their own
individual interpretations and ideas about the text.
1. Prepare students by activating prior knowledge, raising questions, and making predictions about the
text.
2. Assign students to read the section then introduce the discussion web and have students work
individually then in pair or groups to create yes/no (pro/con) responses to the question provided.
3. Combine students into groups to compare responses and work towards a group conclusion.
4. Bring the class together for a whole-class discussion for students to present their group conclusions
about the text.

Why use this strategy?
 Help students recognize different sides of an argument in the text.
 Sequences learning from individual-pair-group stages that prepares student for increased intellectual and
collaborative demands.
 Gives students a specific idea/topic to focus on during their reading.
 Help students organize thoughts, analyze important concepts and identify parts of an argument
 Give a graphic organizer to help organize and communicate their individual understanding of important
concepts.
 Facilitate peer collaboration and class discussion that is focused on students understanding of the text
 Helps students begin to use the text to defend their individual interpretations of the text.
When to use the Discussion Web strategy?
 This strategy is designed to be an after reading strategy to help get students engage in the reading and
think about what points of the text defend their arguments.
 It can also be a before/during strategy if you give the students the discussion Web prior to the reading so
they can connect to prior knowledge and focus on parts of the text that agree or disagree with the main
topic and question of the Discussion Web.
 Variations of Discussion Webs:
 The Discussion Web can be used for any class or text and can be varied by the kinds of groups the teacher
chooses. You can have students work is pairs or small groups, have they fill out the discussion web
individually and also have the entire class create a discussion web after the individuals or groups finish
creating their own discussion webs.
 The teacher can design the Discussion Web question to focus on a theme, argument, idea, or pretty much
any question the teacher thinks is relevant and useful to the course content and curriculum.
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Name:____________________________________ Period:_______ Date:_____________________

Discussion Web for the primary source Treaty with the Indians (1621)
Directions: Read the question in the middle. Using prior knowledge and what we read earlier give 3
reasons for yes and 3 reasons for no deciding whether it was a good idea for settlers to make a treaty
with the Native Americans. Try to be conscious of multiple perspectives and write 1-2 sentences under
each of your ideas to defend your conclusions.

YES

NO

Was it a good idea to create a
treaty with the natives?

When you are finished: Pair up with a partner and discuss your findings. Come to a mutual conclusion
about your ideas and be prepared to defend your conclusions later in class during our class discussion.
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Discussion Webs by David Voland
What are they?


A framework that:
o Allows students to explore both sides of an issue before drawing conclusions on it.
o Follows an adapted think-pair-share format which encourages all students to contribute
their thoughts to a discussion
o Includes a graphic display taking the shape of a web
o Has a central, reading-related question that reflects more than 1 point of view (often
pros and cons)

How can we use them?





Can be used as an alternate to teacher-led discussions
Can be used with the think-pair-share format:
o Students first interact with the text and think about the ideas they would like to contribute
to a discussion
o Students pair up with 2 (or more) different partners to discuss these ideas, resolve
differences, or come to an agreement about an issue
o Pairs of students combine to form groups of 4, who share their ideas with the class
Before using this strategy, start by activating students’ prior knowledge, letting them raise
questions and make predictions about a topic in the text.

Why do we use them?



They encourage students to engage with the text and other students in thoughtful discussions by
thinking and talking about different sides of an issue
They encourage high participation in a classroom

When would we use them?




Before reading: Students can discuss their thoughts about a topic of discussion before reading
about it.
During reading: Students can organize notes or sides of a topic as they read.
After reading: Students can think in more detail about a topic that they read about. This leads to
different understandings and interpretations of a text.

Variations?





In an English classroom, students can discuss the pros and cons of an event in a story. For
example: “Should Ender have accepted the offer to go into battle school?”
In a music classroom, students can discuss an event in the story of an opera.
In a math classroom, students can consider relevant information vs. irrelevant information in a
story problem.
In a science classroom, students can discuss the strengths and weaknesses of a particular
experiment.

Sources:



“Content Area Reading: Literacy and Learning Across the Curriculum” by Richard T. Vacca, Jo
Anne L. Vacca, and Maryann Mraz (pg 211-216)
http://www.educationworld.com/a_lesson/lesson/lesson032.shtml
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Name: _________________________________ Date: _________________ Period: __________

Discussion Web for a Story Problem
Directions: John goes outside at 4:00 PM to measure the height of a flagpole. However, he only has a
flimsy tape measurer. He knows he can use some math to figure out the pole’s height, but isn’t exactly
sure how to do so. So, he decides to take many random measurements and work out the math at a later
time. First, he realizes that the pole makes a 90° angle with the ground, as does his own body. John
knows that he is 3’ 4” tall and finds that his shadow has a length of 30”. The flagpole is exactly 13
feet from John and has a shadow that is 10 feet long. Using this information, can you figure out the
height of the flagpole? What information was relevant? What information was not relevant? Feel free to
draw a picture if it is helpful to you.

What information is actually needed in order to
solve this problem?

Irrelevant Info:

Relevant Info:

Solution to Problem:
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Elements of a Text
By: Lucy Wrenn
Source and Page Number: Appendix 34, pg. A-51 in Reading Reminders
Description
What: This is a list of elements for students to pay attention to as they analyze a text. This
organizes information that students may need to search for in order gain as much information as
possible from the text. This list is organized by what type of text one may find the various pieces
of information in as well as by category, depending on the information.
How: Teachers can choose a variety of these elements to implement as a way to help students
access the text and therefore, better engage with the material presented.
Why: These elements provide students with their own proverbial tackle box of components to
use and look out for as they analyze a text. This strategy is extremely transferrable across all
subjects as a way to illuminate the important aspects of any text that a student might read.
When: This strategy is very broad and therefore can be used at any time during the reading
process. The teacher can choose to present this information before students read in order to help
them better analyze the text independently. When students read, the teacher could use this list of
elements to pose questions or, these strategies could help the teachers to compose reflective
questions once the students have completed the reading. After reading, if students for instance,
notice that some of the things discussed in the text seem antiquated, being able to find the
copyright date would be an important part in understanding the text.
Variations: While variations on the specific strategies are less likely, the teacher can apply these
strategies in a variety of situations.

Page
35

Name:
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Expository Essay Activity
Working by yourself, please label the following expository essay with the following
components: Body Text ° Conclusion ° Introduction ° Thesis ° Indentation ° Line
Breaks ° Paragraph ° Sentence ° Punctuation
A dog is man's best friend." That common saying may contain some truth, but
dogs are not the only animal friend whose companionship people enjoy. For many
people, a cat is their best friend. Despite what dog lovers may believe, cats make
excellent house pets as they are good companions, they are civilized members of the
household, and they are easy to care for.
In the first place, people enjoy the companionship of cats. Many cats are
affectionate. They will snuggle up and ask to be petted, or scratched under the chin. Who
can resist a purring cat? If they're not feeling affectionate, cats are generally quite
playful. They love to chase balls and feathers, or just about anything dangling from a
string. They especially enjoy playing when their owners are participating in the
game. Contrary to popular opinion, cats can be trained. Using rewards and punishments,
just like with a dog, a cat can be trained to avoid unwanted behavior or perform tricks.
Cats will even fetch!
In the second place, cats are civilized members of the household. Unlike dogs, cats
do not bark or make other loud noises. Most cats don't even meow very often. They
generally lead a quiet existence. Cats also don't often have "accidents." Mother cats train
their kittens to use the litter box, and most cats will use it without fail from that time on.
Even stray cats usually understand the concept when shown the box and will use it
regularly. Cats do have claws, and owners must make provision for this. A tall scratching
post in a favorite cat area of the house will often keep the cat content to leave the
furniture alone. As a last resort, of course, cats can be declawed.
Lastly, one of the most attractive features of cats as house pets is their ease of
care. Cats do not have to be walked. They get plenty of exercise in the house as they play,
and they do their business in the litter box. Cleaning a litter box is a quick, painless
procedure. Cats also take care of their own grooming. Bathing a cat is almost never
necessary because under ordinary circumstances cats clean themselves. Cats are more
particular about personal cleanliness than people are. In addition, cats can be left home
alone for a few hours without fear. Unlike some pets, most cats will not destroy the
furnishings when left alone. They are content to go about their usual activities until their
owners return.
Cats are low maintenance, civilized companions. People who have small living
quarters or less time for pet care should appreciate these characteristics of cats. However,
many people who have plenty of space and time still opt to have a cat because they love
the cat personality. In many ways, cats are the ideal house pet.
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Narrative Graphic Organizer
Working in your table groups, please draw a bell-curve diagram and plot the
vocabulary terms describing the basic outline of a narrative story. Next,
summarize what your group’s bell curve depicts in a short paragraph. Use the
following vocabulary terms either on your group’s bell curve or summary:
Action ° Conflict ° Climax ° Exposition ° Ending ° Character ° Setting ° Plot ° Story
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Extended Anticipation Guide by Kelly McCurry
Description: An Extended Anticipation Guide is a normal anticipation guide that is used before reading
with an added part that is used after reading. The first section has students make
predictions about the content that will be covered in the reading before they read. After
students read, the students reevaluate their original predictions using evidence from the
passage.
What: When writing and using an extended anticipation Guide the following process should be
followed:
1. Find the major themes and ideas in the text to be read.
2. Write short and concise statements about the topic. Keep ideas within realm of what students
already know, avoid abstractions.
3. Decide if you want to have students identify (agree, disagree), evaluate (true, false), or
determine (check all that apply).
4. Complete part 1 of the anticipation guide: Initial predictions (normal anticipation guide).
5. Discuss students’ predictions.
6. Read the text.
7. Complete part 2 of the anticipation guide: Reevaluating original predictions.
8. Discuss how opinions or original predictions changed.
Why: How does an extended anticipation guide benefit student learning.
Part 1:
 Activates prior knowledge
 Starts student thinking and engage them in discussion
 Prepares them to read
 Provides students with main ideas of the reading
 Challenges student ideas and preconceived notions
 Facilitates interaction between the reader and text
Part 2:
 Increases comprehension and vocabulary
 Students practice higher order thinking
 Students challenge their own original predictions using textual support
 Students will encounter material multiple times from different perspectives.
 Increases metacognition skills
 Facilitates interaction between the reader and text
When:
B: Part 1 of this strategy is a before strategy. It is used before a reading for students to make
predictions or determining their own personal opinion before engaging with a reading,
priming them for the main ideas.
A: Part 2 of this strategy is an after reading strategy. It has students engage with their original
predications by having them evaluate the accuracy of their predictions using textual support.
This helps them to reevaluate their thinking and opinions and has them look at why their
thinking changed, therefore increasing metacognitive skills and exposure to the text.
Sources:
* Content Area Reading by Vacca, Richard T., pgs. 181-185
*Reading Reminders by Burke, Jim, pgs. 196-198
* "Increasing All Students' Chance to Achieve: Using and Adapting Anticipation Guides With
Middle School Learners." by Kozen, Alice A. from Intervention In School and Clinic 2006
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Extended Anticipation guide – Geometric figures
Part 1:
Directions: Before reading the section on geometric shapes in our geometry book, read each
statement below. Predict if each statement is true or false based on your previous knowledge. If you
believe the statement is true, place an X or check on the line below true that corresponds with the
statement. If false, place an X or check on the line below false that corresponds with the statement.
True

False

______

______

1. A square is a rectangle.

______

______

2. An acute triangle is defined as a small triangle.

______

______

3. A regular polygon has all angle and sides congruent.

______

______

4. A triangle cannot be both a right triangle and isosceles triangle.

______

______

5. A parallelogram has two pairs of parallel sides.

______

______

6. A circle is a type of polygon.

Part 2:
Direction: After reading the section on geometric shapes, reread the statements above and your
predictions. Using the text, determine if your prediction was correct or incorrect, and mark with a X
or check on the line that corresponds with the statement’s number. On the line provided, explain
using textual evidence as to why you came to your specific conclusion about the accuracy of your
prediction.

Correct

Incorrect

Why is my choice correct/incorrect?

______

______

1. __________________________________________________________

______

______

2. __________________________________________________________

______

______

3. __________________________________________________________

______

______

4. __________________________________________________________

______

______

5. __________________________________________________________

______

______

6. __________________________________________________________
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How To Read An Image
By Abby Schultz

What?

Source:
Burke, Jim. Illuminating Texts:
How to Teach Students to Read.
Portsmouth, NH: Heinemann,
2001. Print.

Applying reading skills when viewing
pictures of various mediums

How?
Select an image, any image
(sculpture, photograph,
advertisement, painting,
logo, etc.)
Analyze the image
Discuss, compare, organize,
etc. the information one
receives from the image

Questions to ask while analyzing an
image:
What is the function of this image?
(Description? Explanation? Narrative?
Persuasion?)
How should we look at this image?
What is the significance of this image?
Why is it important?
Etc.

Why?
Reading an image is a different kind of literacy.
o “It has its own grammar, abbreviations, clichés, lies, puns, and famous
quotations” (Burke 144)
Humans have been reading images for thousands of years.
Readers can perceive an image as a whole at once whereas reading words is a
linear process.
Images can be supportive supplements to any text in any content.
Remember: focus on the content of the images and how they convey meaning.
Constructivist approach: reading an image develops expressive capacities of
language.

When?
Before: Reading an image
can be an “ice breaker”
activity for any text to get
ideas flowing.
During: Reading an image
can support the text;
readers can gain different
ideas that words do not
illustrate as effectively.
After: Reading an image
can reinforce ideas of any
written text.

Various activities:
Design your own images; walkabout; personal
logo; making metaphors, making sense; image
essay; writing the titles; visual arguments;
memory box; moving images; integrated unit.

Additional Sources:

Kress, Gunther, and Theo van Leeuwen. 1998. Reading
Images: The Grammar of Visual Desgin. London:
Routledge.
McCloud, Scott. 1993. Understanding Comics: The Invisible
Art. New York: Kitchen Sink.
Stephens, Mitchell. 1998. the rise of the image the fall of the
word. Cambridge Oxford University Press.
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Name:

Date:
How to Read an Image
Die Frauenkirche

Many composers were Kapellmeister in royal courts throughout Europe during their careers. 18th
century composer Johann Adolf Hasse (1699-1783) was no exception, becoming a Kapellmeister in
Dresden, Germany during his career.
Look at the pictures of die Frauenkirche at your tables. Study each picture and compare them. With
your groups, determine a chronological order of these pictures. Create your order as if you were
writing an essay: use the images to support your ideas of chronology. In the space below, write down
your group’s order by matching the letter of the image to the numbers.
Images:

Order:

1.________________
A.
2.________________

3.________________

B.

4.________________

C.

5.________________

D.

E.
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Imagine, Elaborate, Predict, Confirm (IEPC)
By: Jens Hurty
Found on page 184 of Content Area Reading by Vacca
Overview: This strategy focuses on developing students ability to visualize and imagine the
stories and later the information that teachers will have them read. Students will use their
metacognition abilities by writing down the thoughts and images that come to them while they
are reading and discussing with a partner.
What: Students need to visualize the story both its timeline and its actual activities and props. If
students are struggling with this, ask them to imagine the story as a movie or play where there
characters are in a specific location with sights, sounds, and smells that would be appropriate for
that place. Use those imaginings to predict some of the possible outcomes before reading the
story and then confirm what they learned by talking about the actually outcomes afterwards.
How: Choose an appropriate text for the students to work with. Have students interpret the text
by translating it into mental images. Discuss what they have imagined and elaborate on those
ideas. Predict future outcomes of the story. Reflect on the actual outcomes and how those relate
to the predictions students made.
Why: We do not ask our students to be creative often enough. Creativity is a skill that is flaunted
as part of every person’s needs not just those involved in the arts; however, teachers do not spend
enough time in class actually developing students’ creative skills. In “The Social Psychology of
Creativity” by Beth Hennessey (2003) Hennessey states that “whatever an individual’s particular
talents, skills and creative thinking abilities, the conditions under which he/she works can
significantly impact on the level of creativity produced.” Students need to be asked to be creative
so they can develop their skills for future use.
When: IEPC needs to be used before and after reading because of the way that the strategy is set
up. Before reading it develops student’s motivation to seek answers to their predictions and
motivates them to enjoy the reading more by using their imagination. After reading it helps
students to decode the writers’ choices and analyze what they might have done instead.
Variations: This strategy is great for any class that can use story-based books such as a
biography in a Social Studies class or a fiction book in an English class. One possibility for
another class would be in a science class to read through the directions for a lab experiment and
have the students visualize what exactly they are going to do and predict the outcomes of the
experiment. This will help the students remember the information better when they do get to
doing the experiment and will help them to be able to debrief afterwards in a constructive way.
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IEPC Activity
Name____________________________ Date_______________________Period____________
Directions: IEPC stands for Imagine, Elaborate, Predict, and Confirm. For this activity you will
close your eyes, listen to the text of Leonardo Dreams of his Flying Machine by Eric Whitacre,
and imagine the events taking place in the story. Then, share with a partner and record your new
ideas in the “imagine” column. Next work with a partner to “elaborate” on those ideas, what
other parts of the text might invoke images or feelings? For the third section “predict” what kind
of sounds you might hear in the music. This piece uses text painting so the sounds will correlate
with the text of the poem. Finally, we will listen to the piece as a class and “confirm” the
predictions that we made or modify some of the places where the composer made a different
choice.

I

E

P
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C

Bethany Lewin

LEAD

LEAD
List, Experience Activity, Discuss
What: The students do this strategy by starting with a list of vocabulary. This can be created by
them or the teacher. Then they use this list during an experience activity which could be covering
content, reviewing, or preparing. Afterword, they discuss the activity content using the
vocabulary in both the questions and the answers. These questions can be prepared or could just
be on the spot.
How: This strategy could be incorporated into any unit with a lot of vocabulary or just as a
different way to do a lesson. This could be used as a review game or just to make sure the
students understand the key topics for the unit within a typical lesson.
Why: This strategy should be used because it will force students to encounter and use
vocabulary multiple times. It can help the students to learn new or difficult vocabulary or to
connect to prior knowledge. This also should be used because it will help students to focus on the
vocabulary during the experience activity and helps them to determine importance. It is an active
strategy, although the teacher can choose how much so. The students will have to think critically,
understand the vocabulary in multiple contexts and be able to use it.
When: This strategy is a before, during and after strategy that helps students to connect to prior
knowledge, prime for new knowledge and focus on the important parts of the text through the
vocabulary.
Variations: This strategy has many variations because each of the aspects may be varied.

The listing could be done:
 individually by the
students creating
their own list
 using a list given
by the teacher
 students could go
over the vocab
 the vocabulary
could be all new
 they could be left
with the list to
discover it more in
the activity

The experience activity
could be a:
 video
 text
 group trying to find
and show the
vocabulary from
the classroom or
given materials
 game for review or
to help show
content
 writing assignment
 drawing
 debate

The discussion could be:
 with planned
questions
 only students’
questions
 a free discussion
that carefully uses
the vocabulary
 a homework
assignment
 an assessment if
you came back
together afterwards
for the discussion
part

Janet Allen: Inside Words: Tools for Teaching Academic Vocabulary. Pg. 63
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Name:________________________________________
Date:________________________

Period:________

LEAD Activity: Art During the Renaissance
Using the LEAD strategy we are first going to list some vocabulary related to the topic. Then we
are going to consider the vocabulary while reading an article about the renaissance. At the end
we’re going to have a question time where each question and answer must use vocabulary we
have listed. This will help to cement the vocabulary and you can use this strategy with any
vocabulary list you have as long as you have a friend to work with.
Vocabulary:
Italian Renaissance:
Renaissance Art:
Michelangelo:
Sistine Chapel:
Separation of Light From Darkness:
Anatomy:

Other Vocabulary:

Text: Michelangelo hid brain image in chapel, scientists say
June 28th, 2010
Elizabeth Landau
Some of Michelangelo's best known works may bear hidden messages suggesting that the human brain is among God's greatest
creations, scientists say.
The great Italian Renaissance artist dissected cadavers to familiarize himself with the human body, so he could better paint it. And,
according to a new analysis, he included a representation of the brainstem in his representation of God on the ceiling of the Sistine
Chapel, which he painted from 1508 to 1512.
Neurosurgeons Dr. Rafael Tamargo and Ian Suk of Johns Hopkins University looked closely at Michelangelo's painting "Separation
of Light From Darkness," which depicts the beginning of the universe. They found that the neck of God in this painting appears to
contain the human brainstem.
"He recognized that the brain was an important structure, and I think he included it in the creation of the universe because he
recognized that this is one of the most magnificent things that God had created," Tamargo said.
The brainstem is the most primitive part of the brain, through which all signals traveling to and from the brain must pass, Tamargo
said.
In the image above, on the left, you can see a comparison between the neck of God in the painting and a real brain stem. On the
right, notice the different angles of light on the figure, which was uncommon for Michelangelo.
It was not uncommon in the Renaissance for artists to do dissections for the purpose of creating more accurate works, he said.
Leonardo da Vinci, 23 years older than Michelangelo, documented his brain dissections and did experiments on the brainstem.
The neck of the figure of God in Michelangelo's painting, zoomed in above in image G, is abnormal anatomically. This is curious
because the artist's other works show a fine understanding of what the neck looks like, as shown in images A-D above (E is by
Leonardo, F is by Raphael). This suggests that Michelangelo wasn't "just having a bad day," Tamargo said.
Tamargo and colleagues are not the first to propose that Michelangelo hid brain anatomy in his paintings. An article in the Journal of
the American Medical Association in 1990 by Dr. Frank Lynn Meshberger suggested that the Renaissance master's "Creation of
Adam," another fresco from the Sistine Chapel, depicts the human brain.
Michelangelo probably didn't know the functions of the various components of the brain, but he understood it was an important
structure, Tamargo said.
"Separation of Light From Darkness," located above the altar of the Sistine Chapel, is too high for people of Michelangelo's time to
have been able to see details such as the brainstem, and telescopes did not yet exist. But the artist probably knew that someday,
someone would notice, Tamargo said.
"I think he put a message there for the future, to let people know that he knew anatomy, and probably to enhance the meaning of
that fresco," Tamargo said.

2 Questions you have:

Source: http://thechart.blogs.cnn.com/2010/06/28/michelangelo-hid-brainstem-in-sistine-chapelstudy-says/ Elizabeth Landau
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Literature Circles
Vicki Jones

o
o
o
o
o
o
o

What are Literature Circles?
Groups or circles according to what text each student chose.
Allow for student choice in reading.
Allows for multiple book experiences.
Discussion topics come from the students.
Students rotate roles for a greater experience with the text.
Differentiate levels of reading with different students
Opportunity to incorporate different types of text (non-fiction,
fiction, etc.)

When Should Literature Circles be Used?
 Before-> pre-reading discussions,
groups are based on what text is
chosen by the students.
 During-> group meetings and
discussions every day, analyze the
text and characters.
 After->as a group discuss the text as
a whole.

Why Use Literature Circles?
 Increases engagement- students choose the text that they want to
read.
 Increases participation- each student has a role they have to fulfill,
the group relies on each student to fulfill their role, and students
are accountable for their roles.
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Connector
Name:__________________
ROLE: Connect what you are reading to what you are studying or with what is happening
outside of school. Think of what you are studying in other classes or current events that you
see or hear about in the news and think of books that you have already read either in class or
other books you have read outside of class. The connections should be meaningful not only to
you, but to those in your group as well.
To help get you started, here are some sample questions to get you thinking.
1.
2.
3.
4.

What/who else would you compare this text to?
What connections can you make to your own life?
What other books, characters, and authors can you connect to?
How does this section relate to the ones before it?

Connection 1:

Connection 4:

Section:

Connection 3:
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Connection 2:

Discussion Director
Name:_______________________________
ROLE: You are responsible for thinking of questions to facilitate a group discussion!
Think of what is important in the text and ask questions that your group will want to
talk about. Focus on the big ideas and your reactions to those ideas. Be prepared to
offer your own thoughts on your questions to get the discussion started!
To help get you started, here are some sample questions to get you thinking.
1. What were you thinking about as you read?
2. What do you think this text/passage was about?
3. What are the most important aspects of the text? Why?
4. What do you think will happen next?
5. Are there any important changes in this section?
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Illuminator
Name:___________________________
ROLE: Find passages in the text that should be read again aloud to the group. The
passages should be memorable, important, funny, or confusing. You can either read the
passage aloud yourself or ask other members to read the passages but be sure to
explain why you chose that passage and what you have to say about it.
To help get you started, here are some sample questions to get you thinking.
1. What is happening in this passage?
2. Why did you choose this passage?
3. What is unique about this passage? Why is it unique?
4. What does this passage mean?
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Illustrator
Name:___________________________
ROLE: Draw what you read. You might need to draw a scene or a particular symbol or object
that is important to this section of the text. Be creative as you think of what will best visually
represent this section of the text and start drawing! Be sure to label your drawings so we know
who is what character. Explain how your drawing relates to the text. Please do your drawing on
a separate sheet of paper but put your explanations on this sheet.
To help get you started, here are some sample questions to get you thinking.
1.
2.
3.
4.

Why did you choose this scene/object to illustrate?
How does your drawing relate to the text?
What did your drawing help you “see” in the text?
What are you trying to accomplish in the drawing?

___________________________________
___________________________________
___________________________________
___________________________________
___________________________________
___________________________________
___________________________________
___________________________________
___________________________________
___________________________________
___________________________________
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Scott Sandrock
Name of Strategy: Making

Predictions

Source and Page Number: Page 207 in Reading Reminders
Description: A student learns not only from what they read but also what they
anticipate will happen. The reason for this is because it requires the student to think
deeper about what they read rather than just about the words on the page. When
students make predictions, they have to draw upon their prior knowledge in order to
make sense of what will happen next. This causes the student to be able to apply the
information the student learns to a new situation and therefore have a deeper
understanding of the reading.
● This concept teaches students to look for specific words such as but,
however, also, and similarly to be able to help predict future outcomes.
● The most obvious prediction isn’t always going to be right. Give an example
and explain to the students why an author would change directions in their
story.
● Explain to students what types of characteristics of a passage or paragraph
affect the reader’s prediction about what will happen. (prior knowledge,
selection of words, conflicts, different parts of the story)
● Can be used in both before and after reading. The predictions helps students
visualize what they will be learning and already apply deeper thinking and
prior knowledge to the new content. Then after the lesson is over, the students
can review what they put and compare and contrast what they said to what
really happened to see what they learned from the unit.
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Name

Period

Date

.

Read the situation and the scenario that goes with the situation. Then write down
individually what you predict will happen based on the background knowledge of the
scenario.

1.)

2.)

3.)

4.)

5.)

Situation- Working hard pays off.
Scenario- Steve studied all night for his test.
EffectSituation- Ralph needs to use the internet.
Scenario- Ralph forgot to pay the bill.
EffectSituation- Helmets are important
Scenario- The 2 boys play baseball without a helmet.
EffectSituation- Laura wants to go to the movies
Scenario- Laura fights with her mom.
EffectSituation- Michael needs the car to go out with his friends
Scenario- Michael’s dad finds out Michael did poorly on his test.
Effect-

Read the paragraph individually, then discuss as a group what a possible outcome could
be.
The year is 1933 in Germany. It has been 24 years since the Treaty of Versailles where
Germany got slammed with huge war debts and an outside government has been thrown into
power. Both the economy and the country are practically destroyed while the people are angry at
the government which is the Weimar Republic at the time. President von Hindenburg just
recently died and a new voice is showing promise, a man named Adolf Hitler.
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Making Predictions By: Hillary Taylor
What is it?




It is essentially making educated guesses.
It acts as an aid in reading comprehension.
Allows you to see what background knowledge each student has on the subject.

How is it executed?







There are many different ways to do this strategy.
- Worksheet
- Writing assignment
- Guessing game
The students are asked questions about a topic they are going to read about.
They answer using what they already know about the topic.
The class may discuss and/or compare their predictions.
The students do the reading and discover what predictions were right and which ones
were wrong.

Why should it be used?




It allows students to activate their prior knowledge.
- What do I know already about this topic or story?
Helps them comprehend the reading on a higher level.
Gives them a sense of what they are reading about before they begin.

When should it be used?
This strategy can be used both before and during reading.



If it is used before reading students can predict what a reading will be about.
- Looking at the cover of a book
- Titles of chapters, books, poems, songs
If it is used during reading students can predict what will happen next.
- What a character will do next
- The next step to a problem

Sources:
Vaca Pg. 180
www.k12reader.com
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Name: _______________________
Date: ________________________
Period: ______________________

Making Predictions
Basic Rhythms
Directions: Before reading chapter 2 about basic rhythms, answer the following
questions to see what you can figure out on your own.

1. Knowing that there are four quarters in one dollar, how many quarter notes
do you think are in a whole note? ____________________
2. Knowing that two quarters are half of one dollar, how many beats do you
think are in a half note? _____________________
3. How many beats do you think are in a whole rest? ______________
4. How many beats do you think are in a half rest? _______________
5. How many beats do you think are in a quarter rest? _____________
6. After answering the questions above, how do you think music relates to
math?
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Mapping as Note Taking by Vicki Jones
How to use Mapping
o First identify a main topic or
concept and place this at the top or
center of the page.
o Next, sub-topics and supporting
ideas will be placed under the
main topic or out from center.
o Continue down or out with details
or supporting ideas.
o Be sure to model how to use
Mapping as Note Taking.
o Let them create their own map
how they want, but be sure to have
the students label groupings in
order to keep the map organized.
o Well organized notes that are easy
to review.
o Great for studying.

What is Mapping?
 A form of a graphic
organizer.
 Visual representation of
relationships.
 A central, core idea in
center or top of the page
and supplementary ideas
branch out.

Why use Mapping as Note
Taking?
 Visual aid for vocabulary
and main concepts.
 Illustrate connections of
students’ knowledge.
 Strengthen remembering
information.
 Promotes creativity and
higher level thinking as well
as emphasizing
connections.
 Well organized notes.
 Separate what is important
from what is “interesting.”
 Shows how information is
structured.

When to use Mapping as Note
Taking
 Before: Give them main topic
before reading so they know what
to look for
 During: Guides reading, helps
students make connections, helps
students look for aspects in the
reading.
 After: Visual representations,
reviewing, summarize, make new
connections, form new opinions.
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Mapping as Note Taking
Name:___________________________ Period:_________ Date:____________

Directions: Think of one main concept or idea to the story. Place the concept or
idea in the center circle. From the center, draw in outer circles using any
connections you would like to the concept.

Main Concept:
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Microtheme by Ericka Arias
Vacca: Content Area Reading pp. 285-286

What is a microtheme?
A microtheme is a writing-to-learn strategy that emphasizes “short and sweet” writing to
get students to answer a question assigned by the teacher. Essentially, a microtheme
wants students to reach the higher levels of Bloom’s Taxonomy in a paragraph or miniessay.
How can we use a microtheme?
The text suggests that teachers provide students with a 5-by-8 inch index card, but this
could easily be done with half a sheet of paper—the key is to emphasize brevity. The
teacher will provide the students with a question that encourages them to apply, analyze,
synthesize, and/or evaluate the current content material in a brief response.
Why should we use microthemes?
This strategy is helpful for teachers of all content areas because they will receive a brief
formative assessment that shows what a student understands about the material and how
the student applies, analyzes, synthesizes and/or evaluates it. Microthemes can also help
students to study and review the material for an exam.
When should we use microthemes?
In preparation for an exam, microthemes can show teachers and students where any
misconceptions or misunderstandings still exist which will allow the teacher to re-explain
the material. This strategy should be used after-learning to help the students reflect on
what they have learned, and to help the teacher recognize what they do not yet fully
understand.
Possible Variations:
This strategy would be easy to apply to all content areas since the focus is not on the
grammar or syntax of the writing but on the ideas. Any teacher could use this strategy to
get students thinking about the material and reflecting on what they have learned and und
what they now understand. This strategy can be used with any level of Bloom’s
Taxonomy.
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Name: _______________________________

Microtheme of Marianela
Directions: Now that we have finished reading Marianela by Benito Perez Galdos, think back to
how the story ended. How would you have reacted if you were Nela in this situation? Are “good
looks” the most important part of a relationship? Answer these questions in the space provided.
Remember to make your answer brief and concise. In case you don’t remember the ending, I
have provided the last paragraph (in English—you’re welcome) to refresh your memory.
Upon entering Florentina’s (Pablo’s cousin) room, Teodoro Golfin (Pablo’s doctor and
surgeon) found Nela (“the love of Pablo’s life”) sleeping, but Florentina told the doctor
that Nela was very sick and that she had heard Nela crying all night. Golfin asked
Marianela [aka Nela] to decide if she wanted to stay with Florentina or to leave with him,
but Nela doubted that either of them really cared for her so she did not know what to do.
In this instance, Pablo—who had not yet seen Golfin or Nela—came into the room and
began to praise Florentina’s beauty. Golfin asked Pablo to return to his room because he
did not think that Pablo was ready to walk around on his own. Pablo listened to the doctor
but before returning he saw Nela without realizing it was her. He approached her to kiss
her on the hand, and he realized that she was Marianela. He then realized that he had
been living a lie and he shouted out of surprise. Nela, wounded and full of pain, felt as
though she had been stabbed and she realized that Pablo no longer could love her. Golfin
and Florentina tried to save her life, but Marianela no longer wanted to live after realizing
that she had lost the only love she ever had and she died in the arms of Florentina and
Teodoro Golfin.

___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________
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Microtheme by Eric Chandler
Source: Vacca, 285
What?
Characteristics of a Microtheme:
1. short piece of writing that requires a high level of thinking
2. brief “essay” that allows students to consider choices and
make decisions
3. less stressful than a long, timely composition
4. students are asked to use concise, clear language to convey
ideas

How?
How could a Microtheme be enacted in the classroom?
1. students will be asked to reflect and synthesize on a piece of text or other content related
material, students must make decisions and create a new piece of writing
2. a number of formats are possible
a. writing: notecard, half sheet of paper, word count, etc.
b. question prompt: produced by students during reading, prompted by teacher
before or after reading
3. students will be given a set amount of time to complete the Microtheme
a. writing can be collected as formative assessment, completion assessment,
small grade, exit slip, etc.
b. a small group or class discussion is a possibility as a debriefing exercise on
content and strategy

Why?
Why is the Microtheme an effective strategy?
1. low stress situation for students to write, student are often asked to write long essays
2. students must synthesize by creating a new piece of writing from the new content they
have been exposed to
3. students must cultivate the skill of evaluating the text or situation and clearly defend an
argument in a concise way
4. strong indication of whether or not the performance objective has been met for a lesson
When?
When can a Microtheme be used effectively?
1. After-students are given the prompt after reading and have the opportunity to give
evidence of their learning
2. Before-teachers are able to capture the prior knowledge of students before the text is
introduced, could be compared to a post-reading assessment
3. During-if the strategy is introduced while reading, students have the ability to make
notes that will help them write their Microtheme
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Name:___________________
Date:____________________
Period:___________________

“Harlem” Microtheme
Directions: We have had the chance to read the poem “Harlem” written by poet Langston
Hughes. You will now be responsible for connecting your knowledge of the start of the Civil
Rights Movement to this classic poem. On the notecard provided, please reply to the prompt.
Only use the space on the lined side of the notecard to respond to the prompt. This will allow
you to be clear and concise with your writing. Try to be as thorough as you can in the space
provided. Provide evidence that you understand the connection between this poem and the
start of the Civil Rights Movement.

Harlem
BY LANGSTON HUGHES

What happens to a dream deferred?
Does it dry up
like a raisin in the sun?
Or fester like a sore—
And then run?
Does it stink like rotten meat?
Or crust and sugar over—
like a syrupy sweet?
Maybe it just sags
like a heavy load.
Or does it explode?

Microtheme Prompt: How can you connect the themes and ideas presented in Langston
Hughes’ “Harlem” to the start of the Civil Rights Movement?
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Organizational Structures Of Information by William Payne
Overview: Organizational Structures sounds like a pretty broad term, which is actually quite
appropriate. As opposed to being a specific strategy, this term is pretty broad, and can be applied
to a wide variety of different literacy techniques.

There are the more concrete and easily discernible structures of a text. These
include:
o
Headings and subheadings
o
Bolded vocabulary words
o
How charts/tables/pictures are handled
o
Fonts

Additionally, there are the more abstract structures that can and should be
extracted from a text. These include:
o
The text sequence
o
The transitions the text uses
o
The kinds of conclusions the texts uses
o
The use of examples
o
Strong images
o
The use of comparisons
Why: There are a variety of critical reasons that this should be done. Burke uses
the study done by Dickson, Simmons, and Kameenui (1995), whose results say
that well-presented texts and texts that are extremely explicit in their
presentation are conducive to high levels of comprehension. This has
implications for student learning; if students are aware of the text structure, then
they will better understand the text.
When: Since this isn’t a specific strategy and deals with both concrete and abstract
organizational pieces, there isn’t any one way to deal with it for any particular text. Nor is there
is any one good time to use these strategies. Depending on the goal, will change the strategies
used. The most effective way to deal with organizational structures is
How: Although there isn’t just one way of doing this strategy, the following bullet points are
suggestions of ways this could be done:

For the more abstract organizational
structures:

Having
students
make
timelines
(after)

Reading a
portion
and
Graphic
modeling
Using
Visual
Organizers
how to good texts of various strategies
read the
(before)
(after)
kinds
text
(after)
effectively
(before)
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For more the concrete
organizational structures:

Using good
texts (before)

Identifying
different parts
A textbook
of a text, and
search,
then ask
learning about
questions
the different
about the
structures
reading (during
(before)
and after)

Name_________________________ Period_____________________ Date_________________

Solitude by Ella Wheeler Wilcox
Laugh, and the world laughs with you;
Weep, and you weep alone.
For the sad old earth must borrow it's
mirth,
But has trouble enough of its own.
Sing, and the hills will answer;
Sigh, it is lost on the air.
The echoes bound to a joyful sound,
But shrink from voicing care.
Rejoice, and men will seek you;
Grieve, and they turn and go.
They want full measure of all your pleasure,
But they do not need your woe.
Be glad, and your friends are many;
Be sad, and you lose them all.
There are none to decline your nectared
wine,
But alone you must drink life's gall.
Feast, and your halls are crowded;
Fast, and the world goes by.
Succeed and give, and it helps you live,
But no man can help you die.
There is room in the halls of pleasure
For a long and lordly train,
But one by one we must all file on
Through the narrow aisles of pain.

Directions: Please read the poem, and then
answer the questions. Please feel free to use the
other side of the sheet, if you need more space.
1. What is the title of this poem? How does it
seem to relate to the rest of the poem?

2. How many stanzas (blocks of text) does this
poem have?
3. Copy down two or three metaphors
(comparison between unlike things) used.

4. Copy down two or three of the strong images
that stuck out to you.

4. What other literary techniques (repetition,
personification, alliteration) do you see here?

5. What do you think the author trying to say about interaction between the individual and his
or her environment?

6. What do these elements tell you about the tone (author’s attitude about the poem) of the
poem?
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P-M-I (Pluses-Minuses-Interesting) by Ericka Arias
Wormeli: Summarization in Any Subject pp.124-126

What is a P-M-I?
A P-M-I is a three column chart that allows students to organize their thoughts on a
statement provided by the teacher. Students can list, accordingly, the “pluses,”
“minuses,” and any thing else in the “interesting” respective columns to arrange their
thoughts, and [after group discussion] their classmates’ thoughts.
How can we use a P-M-I?
To use a P-M-I, teachers should either provide students with an-already-made chart with
the columns marked or they can instruct students to make their own chart in a notebook.
Either way, remember to save room for the statements so students have a place to refer to
as needed. The statement should be related to the current discussion or class topic.
Students will need time to individually think of the topic and organize their thoughts
before grouping up in partners or as a whole class to share charts and ideas. It is okay if
students copy down each others’ thoughts after they discuss—more perspectives!
Why should we use a P-M-I?
This strategy will encourage students to “think-outside-the-box” about a relevant topic.
Instead of just marking agree or disagree, this strategy will require students to think from
multiple perspectives to really consider all potential pluses and minuses on an issue. By
grouping up, students will be exposed to even more thoughts and viewpoints that they
may not have recognized beforehand.
When should we use a P-M-I?
I could see this strategy being useful before and after reading. By using it beforehand,
students will be primed for the topic and able to reflect on previous knowledge and
previous biases. These prior conceptions can then be helpful when looking at the material
afterwards as students will see how they have or have not changed and really see all that
they have learned during the unit. This strategy could still be useful if it is only used
afterwards because students will have the chance to incorporate their prior knowledge
with what was recently learned to reflect and culminate the particular lesson, unit, etc.
Possible Variations:
This strategy could include a controversial subject that the text discusses in a Spanish,
English, History, or Science course and ask students to examine the pros and cons. For
instance, the statement could be: “It is fair to treat someone differently because of their
race.”
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Name__________________________________________________________________

P-M-I (Pluses-Minuses-Interesting)
Directions: Thinking back to Marianela, identify and list the pluses, minuses and
interesting things you perceive about the statement in the respective columns. First fill
this out on your own and then share and compare what you wrote with a partner. Feel free
to write down what your partner wrote after you share.

Statement: Attractive people can only date/marry attractive people. In other
words, ugly people can never date or marry attractive people.

Pluses

Minuses

Interesting
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P-M-I by Jessica Launius
WHAT?: Plusses-Minuses-Interesting (P-M-I) is a literacy strategy that asks students to develop
ideas for, against, and about a debatable statement. Students will sort arguments using a chart
with three columns and then discuss these ideas with the class.
HOW?: P-M-I consists of a statement with no right or wrong answer and a three column chart
where students write ideas for the statement in the “Plusses” column, ideas against the statement
in the “Minuses” column, and ideas that don’t fit in either category in the “Interesting” column.
Once students organize their ideas individually, the ideas can be discussed in small groups or as
a whole class in order for students to hear all sides. Students are invited to add information to
their charts as their peers share ideas and are welcome to revise their thinking after discussing
with others.
WHY?: P-M-I gives students a chance to think about multiple sides of the same idea in an
environment that encourages discussion. This allows students to feel comfortable disagreeing
with a statement as well as realize that there are multiple perspectives to every situation. This
idea is key in all courses and is a transferable skill because all content areas present problems
that are best thought about when multiple perspectives are considered. An article by Audrey Rule
and Greg Stefanich furthers this idea by stating that P-M-Is limit students from making quick
decisions based on emotions. The chart, they claim, allows readers to sort through the benefits
and drawbacks of an idea before making a decision, which is important to avoid students making
decisions without evidence. P-M-I also gives the teacher insight into what his or her students are
thinking.
WHEN?: P-M-I can be used before, during, or after reading. When used before, P-M-I can act as
a tool to activate students’ background knowledge on a topic and get them thinking about what
they will read in order to better engage them in the material. When used during reading, P-M-I
can be a way for students to write notes about the text and form ideas while reading. This is
helpful because students’ ideas will develop as they read. In this case, the discussion portion
would take place after reading. When used after reading, P-M-I can be used as a formative
assessment to see what information students retain from reading, or can be used to help students
organize their thinking.
VARIATIONS?: The chart portion of the P-M-I can be done as a whole class instead of
individually, or can be done during an in-class discussion. The P-M-I chart can also be adjusted
to include a “Summary” box in which students write what side of the argument they agree with
and why. This pushes students beyond reporting ideas to making decisions, a skill that will
benefit them in all content areas.
RESOURCES:
Rule, Audrey C., and Greg P. Stefanich. "Using A Thinking Skills System To Guide
Discussions During A Working Conference On Students With Disabilities
Pursuing STEM Fields." Journal Of STEM Education: Innovations & Research
13.1 (2012): 43-54. Academic Search Premier. Web. 13 Oct. 2013.
Wormelli, Rick. Summarization in Any Subject: 50 Techniques to Improve Student
Learning. ASCD, 2004.
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NAME:_______________________ PERIOD:________

DATE:__________________

Plusses-Minuses-Interesting
Directions: Use the below chart to organize your thoughts about the statement “All students
should take Geometry before graduating high school.” Write down reasons why students should
have to take geometry in the “Plusses” column, reasons students shouldn’t have to take geometry
in the “Minuses” column, and ideas that don’t fit in the previous two columns in the
“Interesting” column. We will discuss your answers in small groups at the start of class
tomorrow.

All students should take geometry before graduating high school.
Plusses
Minuses
Interesting

Chart adapted from Wormelli, Rick. Summarization in Any Subject: 50 Techniques to Improve Student Learning.
ASCD, 2004
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POINT-OF-VIEW GUIDE (POVG) by Justin Lebo
(Content Area Reading:Vacca, p. 286)
What is it?
POVG’s are tools that allow students to connect writing to reading in a unique manner. The
student is required to use their prior knowledge and then analyze a character to “get inside their head”
and answer creative questions from the subject’s perspective. By doing a POVG, students complete a
specific learning task of connecting reading to writing creatively. WRITING TO LEARN is a skill that
teachers should foster with their students because it promotes production of original ideas and a
synthesis-focused form of assessment (taking Bloom’s Taxonomy into consideration.)
When should I use it?
Point-of-view guides are a great tool to use during reading. They encourage the reader to go
through the text in depth rather than just skimming it—they know to look for small details while reading.

1.

Procedure:
Activate students’ prior knowledge about the subject



In this case, I provided the details about the scenario with an introductory video. Students can be primed
through quick review, group discussion, quick-skim, brainstorming…whatever works to get your students
going!

2.

Have students read a text and pay attention to the characters’ actions, thoughts, feelings, mannerisms,
etc. These details are what drive the assignment to its focal point—considering the viewpoints of a
character and then channeling the mindset of the situation. Students speculate and draw upon their own
creative minds.

3.

Have students respond to interview-type questions in first-person POV that directly address a specific
character’s perspective. (Remember, using first-person POV is the purpose of the task, and this key detail
must be reiterated.)



This strategy utilizes a deep and thoughtful level of reading! Students must pay attention to all of the little
details, not just the facts or main ideas. A thoughtful and relevant response would show that the student
can read at a detailed analytical level. When explained before the reading assignment, students are given
a defined purpose for reading and have no option but to read for detail!

POVG promotes: Inferential thought, speculation, creativity, elaboration, application
of personal experience… all through a role-playing activity! In addition, this activity is
fun and unique. It should not be used too frequently, but when it is incorporated
students are given the change to create and explore in the world of the text, making the
assignment seem less like academic work but more like an escape from reality—
permission to become someone else. This is the beauty of a POVG. Students will learn
without feeling like it is laborious because it is fun and interesting.
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Name _____________

Date________________

Period_____

Point of View Guide
Directions:
1. Please follow along as I read the excerpt To Joy, Yes by M. Stanley Bubien.
Feel free to annotate as we read through. Pay attention to the point-of-view
of the narrator.
Copyright ©1997 M. Stanley Bubien. All Rights Reserved.

http://www.storybytes.com/view-

stories/1997/to-joy-yes.html

2. Imagine you are the narrator of this story. Think about his thoughts and
actions that you witnessed both in the video and the reading. Answer the
following point-of-view questions from the first-person perspective, sort of
like an interview. Consider thoughts, emotions, ideas, etc.

Do you think that the audience enjoyed listening to the premiere of
Beethoven’s Ninth Symphony?

Did you do Beethoven a good deed by getting up from your seat and
helping Beethoven acknowledge his audience?
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POVG by Becky Potenberg
Vacca 286
What: A Point of View Guide (POVG) is a way for students to look at the text in a different
point of view. For this strategy, students take on the role of a person or object through creative
writing. This strategy encourages students to use their creativity through this writing exercise
through a first person point of view.
How: Teachers prepare prompted questions that pertain to the reading. In POVG’s teachers must
give students a role to play from the reading. A goal of POVG’s is getting students “inside the
skin” of a character or subject from the reading. In POVG’s teachers should design prompts that
are in an interview format. This encourages the students to think in a point of view different from
their own.

Why: This strategy encourages students to view their assigned readings from a different point of
view. This urges students to make a personal connection to the reading (something often
forgotten in many content textbooks). This encourages students to think about the text on a much
deeper level. Although students will pull information from the text, they will be using it in a
different way. Rather than just reading the text, they will be working with the text to create a
response for the given prompts. Also, this strategy encourages students’ creativity in their
writing.

When: Students will primarily utilize this activity after reading. They will be formulating
responses to prompts after they have read the assigned reading and have taken notes. After the
reading, students will have to look back at the reading and take a look at their notes in order to
formulate their creative responses.
This strategy can be used across the content areas. For example, an English teacher can utilize
this strategy in order to make the students put on the shoes of a character in the novel they are
reading. A music teacher can ask students to take on the role of a music note or an art teacher can
ask the students to take on the role of a given color.
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Name: ______________________________________________
Period:_________________________ Date: ________________

POVG: The Circulatory System
Directions: Please respond to the following prompts to the best of your ability after you have
completed the reading. You will be responding to prompts that ask you to take on a different
perspective rather than yourself. However, you are to use first person, as though you are
responding from your own perspective.
Situation: You are a red blood cell traveling through the circulatory system. You are about to
be interviewed regarding your daily life as a red blood cell.
1) You are on your way into the heart and are about to enter the Superior Vena Cava. What does
your route look like in the heart from this starting point? What are you going to travel
through and in what order?
___________________________________________________________________________
___________________________________________________________________________
___________________________________________________________________________
___________________________________________________________________________
___________________________________________________________________________
2) After you exit the heart, you will travel through three different kinds of blood vessels as your
mode of transportation throughout the rest of the body. What are these three blood vessels
called? Describe what each of these blood vessels do in terms of their role in the blood
transportation system.
___________________________________________________________________________
___________________________________________________________________________
___________________________________________________________________________
___________________________________________________________________________
___________________________________________________________________________
3) Now, you are in the capillaries and you have a very important job to do. As a red blood cell,
what is your job here?
___________________________________________________________________________
___________________________________________________________________________
___________________________________________________________________________
___________________________________________________________________________
___________________________________________________________________________
4) You are now in the veins; describe what is driving you back to the heart and lungs?
___________________________________________________________________________
___________________________________________________________________________
___________________________________________________________________________
___________________________________________________________________________
___________________________________________________________________________
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QAR (Question Answer Relationships) By Bill Moser
Source and Page Number: Vacca/ pg.200-204

Progressing from basic level thinking skills to higher level thinking skills can help
students to make connections between the text and their prior knowledge. Starting from
answers given to them in the text and then moving towards questions that provoke
original thought and connections to prior knowledge can help students develop
connections in their brain to attain higher levels of thinking more quickly. Each of the
four categories (Right there, Think and Search, Author and you, and On your own) are
important to developing a complete thought in response to the question.


Preparing questions that escalate in difficulty and probe deeper into your
students’ thinking abilities is essential to the development of their evaluation
and synthesis level skills.



This strategy can be employed by taking a select reading or chunk of text and
developing questions that increase in thought provoking ability.



This strategy is a great way to prepare students for in class activities such as
debates or simulations because it helps them to make the internal
connections needed to learn on their own.



This is most practical as an “after” strategy because the students need to
have the base knowledge that is in the text, before they can answer any
questions about it.
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QAR Boston Tea Party Reading
Name:_________________________________________Date:_______________
Read the selected passage and answer the following questions.
“It was now evening, and I immediately dressed
myself in the costume of an Indian, equipped

1) (right there) Where is this event taking
place?

with a small hatchet, which I and my associates
denominated the tomahawk, with which, and a
club, after having painted my face and hands
2) (think and search) Why would the

with coal dust in the shop of a blacksmith, I
repaired to Griffin’s wharf, where the ships lay

rebels throw the tea overboard?

that contained the tea. When I first appeared in
the street after being thus disguised, I fell in
with many who were dressed, equipped and
painted as I was, and who fell in with me and
marched in order to the place of our

3) (author and you) What could be some
reasons for the rebels dressing up like
Indians?

destination...We then were ordered by our
commander to open the hatches and take out all
the chests of tea and throw them overboard, and
we immediately proceeded to execute his
orders, first cutting and splitting the chests with

4) (on your own) What kind of
consequences would these actions
have on the relationship between
Britain and the Colonies?

our tomahawks, so as thoroughly to expose
them to the effects of the water...We then
quietly retired to our several places of residence,
without having any conversation with each
other, or taking any measures to discover who
were our associates; nor do I recollect of our

5) (on your own) What patriotic group
would these “rebels” have belonged to?

having had the knowledge of the name of a
single individual concerned in that affair, except
that of Leonard Pitt, the commander of my
division, whom I have mentioned.” -George
Hewes
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Scott Reynolds

Questioning the Author
Beethoven’s Music

What: Questioning the Author, or QtA, is a strategy to get students to comprehend difficult text,
and to think critically about an author’s intent and fallibility. This strategy is also used to get
students to begin asking questions of their own as they read.
How: To introduce this strategy, it is helpful to have a series of guiding questions for the
students, modeling the types of queries the students should eventually create for themselves.
Students should be finding confusing portions of text and additionally creating their own
questions on the reading. Students should have time to discuss with others about their process,
and questions they had along the way. Generally, the “queries” fall into three categories:
Initiating Queries- use these to get a discussion started
Narrative Queries- help students think about character and craft. Particularly useful
narratives texts (fiction)
Follow-up Queries- help students connect their meaning from the text with the
author’s intention and other ideas in the text

for

Why: This strategy not only focuses the attention of students on the actual meaning of the text,
but also gets them to begin asking their own questions as they read. This is a crucial component
in creating critical thinkers/readers. Studies have shown this strategy to improve student
comprehension, as well as how much they participate later on in the lesson.
When: QtA is best implemented as a “during” reading activity. Students should be responding to
the text and creating questions as they receive the information. However, the discussion portion
of this strategy is well suited for either during or after. Depending on the chunking of the text by
the teacher, students would be able to discuss at the end of paragraphs or the end of the text.

Sources: Vacca, pg. 204-206
Burke, 177-178
readwritethink.org/professional-development/strategy-guides
teacher.scholastic.com/products/scholasticprofessional/authors/pdfs/Section_1_Questioning_the_
author%20.pdf
Text Example- Music, An Appreciation, Roger Kamien, pg. 254
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Name: _________________________________
_________

Date: _____________________

Period:

Questioning the Author
Beethoven’s Music

Directions: As you read the passage on the board, stop when you reach a number at the end of a
sentence and answer the corresponding question on this handout. After you’re finished reading,
look back at your handout to answer some questions about the reading as a whole. Make sure
you’re forming your own opinions on the material, as we will be discussing your answers at the
end of the reading.
1. Do you agree with Beethoven’s quote the author uses? How do you interpret it?

2. What is the author trying to say here? Is he being clear?

3. Why does the author discuss Beethoven’s work habits by comparing him to Mozart? What is
his intention in telling us this?

4. What do you think the author is trying to accomplish in this paragraph?

5. Does the author convey his ideas in a clear and logical way in this passage? Why or why not?
(Find examples)

6. Does the author seem reliable? Does he speak in large generalizations or does he carefully
select each word?
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Read Alouds by Kelly McCurry
Description: Read-alouds are exactly how they sound, someone is reading aloud. In a classroom, readalouds specifically reference teachers reading aloud to students. This strategy uses the
reading of text to engage students further in the material as well as improving their literacy
since studies have shown that reading aloud to students is the best way for students to
learn to be a successful reader.
How: When choosing to do read alouds, the text chosen should follow some guidelines:
 Be interesting to students and stimulate discussion/thinking
 Linked to your content area
 Matches reading level (reading level should not be more than two grades above grade level)
 Includes new vocabulary but not too much
 Makes sense to students in context (especially if using an excerpt)
 Can be anything kind of text: Poems, plays, newspaper, excerpt from novel, short stories, etc.
 Appeals to you as the teacher, otherwise it will not necessarily appeal to students.
Why: Read-alouds benefit student learning such as:
 Models fluid reading/strategic reading
 Shows students an appreciation and enjoyment for literature
 Demonstrates reading for a purpose
 Increases vocabulary
 Supports content
 Provides opportunity to engage with content in literature to further understanding
 Spurs interest in your content area/topic
 Exposures students to various forms of written language
 Models what good writing sounds like
 Demonstrates writing techniques that students can use it in their writing
 Develops a sense of story
When:
B: Since this strategy helps to improve student vocabulary as well as student reading, it could
also be considered a long term before reading strategy. Since this strategy is also about
engaging students within a topic, it is a way to prime students for learning and/or reading in
your content area as well as exposing them to new vocabulary needed to further learning.
D: The teacher is reading to the student, so it can be considered a during reading strategy.
A: This could also be an after reading strategy since the material that is used in a read aloud
could be supplementing the material the student has already learned
Variation on the Goal:
 Catches interest of the students or primes them for more complex learning – children’s book
 Provide supplementary material to current texts, such as historical context, author bio, etc.
 Changes student thinking about a way a text should be read – math work problems
 Helps answer the why question.
 Covers material that could not be covered if students read since too difficult or little time.
 Teaches how to read certain types of text, such as the newspaper stocks page
Sources:
* Content Area Reading by Vacca, Richard T., pgs. 382-382
*Reading Reminders by Burke, Jim, pgs. 8-10
*About Best Practices in Understanding Read-alouds." From http://benchmarkeducation.com
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Name___________________________________ Date_________________ Period_________________

Read-Aloud - The Inhabitants of Flatland
Directions: Listen to the passage being read, follow along if needed and then respond to the
question below the text to summarize what was read.
The greatest length of a full grown inhabitant of Flatland may be estimated at about eleven of
your inches. Twelve inches may be regarded as a maximum.
Our Women are Straight Lines.
Our Soldiers and Lowest Class of Workmen are Triangles with two equal sides, each about
eleven inches long, and a base or third side so short (often not exceeding half an inch) that they form
at their vertices a very sharp and formidable angle. Indeed when their bases are of the most degraded
type (not more than the eighth part of an inch in size), they can hardly be distinguished from Straight
lines or Women; so extremely pointed are their vertices. With us, as with you, these Triangles are
distinguished from others by being called Isosceles; and by this name I shall refer to them in the
following pages.
Our Middle Class consists of Equilateral or Equal-Sided Triangles.
Our Professional Men and Gentlemen are Squares (to which class I myself belong) and FiveSided Figures or Pentagons.
Next above these come the Nobility, of whom there are several degrees, beginning at SixSided Figures, or Hexagons, and from thence rising in the number of their sides till they receive the
honourable title of Polygonal, or many-Sided. Finally when the number of the sides becomes so
numerous, and the sides themselves so small, that the figure cannot be distinguished from a circle, he
is included in the Circular or Priestly order; and this is the highest class of all.
It is a Law of Nature with us that a male child shall have one more side than his father, so that
each generation shall rise (as a rule) one step in the scale of development and nobility. Thus the son
of a Square is a Pentagon; the son of a Pentagon, a Hexagon; and so on.
But this rule applies not always to the Tradesman, and still less often to the Soldiers, and to
the Workmen; who indeed can hardly be said to deserve the name of human Figures, since they have
not all their sides equal. With them therefore the Law of Nature does not hold; and the son of an
Isosceles (i.e. a Triangle with two sides equal) remains Isosceles still. Nevertheless, all hope is not
such out, even from the Isosceles, that his posterity may ultimately rise above his degraded condition.
For, after a long series of military successes, or diligent and skillful labours, it is generally found that
the more intelligent among the Artisan and Soldier classes manifest a slight increase of their third side
or base, and a shrinkage of the two other sides.
Abbott, Edwin Abbott. Flatland: A Romance of Many Dimensions. Verplanck, NY: Emerson, 1982. Print.

Question:
Based on the description of Flatland that you just heard, draw or describe what you think flatland
would look like.
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Read Tests By: Allycia Nelson

How to do the strategy
Before taking a written test in your
content area or in preparation for a
standardized test, walk students step
by step through a practice test. Using
an overhead projection device, model
how to approach the directions and
each of the different types of
questions that could be on the exam.
Use this strategy in combination with
the “think aloud” strategy to model
your thinking for students. This
teaches students how to think about
questions and directions carefully in
order to answer the question correctly.

When to do the strategy in
terms of B/D/A or specific learning
objectives that will be met
This strategy is to be applied during
the process of taking an exam. This
strategy should be taught before
taking an actual exam in your
content area. In conjunction with the
“think aloud” strategy, the “read
tests” strategy is to be modeled
before an exam to ensure that
students are actively reading the
directions and questions.

What the strategy is
Tests have their own unique
set of features and
demands that students
need to be taught how to
read. This can be
accomplished by showing
students how language
works, how tests are
designed, and how tests are
to be read.

READ
TESTS

Why to do the strategy
This strategy is used to help students understand how to read tests increasing student’s
comprehension of test questions. Much like a text or chapter book, tests are broken
down into sections: multiple choice, true false, matching, fill in the blank, and short
answer, or essay questions. Each of these sections comes with its own set of directions
and challenges. Often times test makers intentionally try to trick the test taker by the way
that the question is worded or answer choices. For students to be successful test takers
teachers need teach students how to look at a test and determine how to use their time
effectively. Students need to be shown how to read the question and directions carefully
so that they are answering the question in the appropriate manor. In addition, students
need to be taught strategies for how to determine the best answer to a question.
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Name: _________________________________ Date: __________ Period: ___

In 10 Easy Steps
“How to Read a Test”
1. Skim and Scan. Flip through the pages to get a sense of how the test is laid out. Ask
yourself how many questions are there, the type of questions, what’s going to be
easy, what is going to be hard in order to determine how to prioritize your time.
2. Do the easy ones first. After skimming the test go through and do the questions that
you know so that you have more time to read other questions more closely. This can
also be used to activate your background knowledge to help you answer the more
difficult questions.
3. Read all the possible answers first before answering. Test makers know that
inattentive readers will make mistakes that conscious readers will not. Read carefully
through all of the answers to make sure that there are no surprise answers.
4. Eliminate the wrong answers. If an answer is not obvious, go back through and
eliminate the answers that cannot be right.
5. Paraphrase the question in your own words to help you better understand what it is
asking.
6. Watch Out For Traps! Tests will often use the word “not” to confuse you; stop and ask
yourself what the question is really asking. Avoid answering questions that include
information from the passage.
7. Try to answer the question before looking at the answers on a multiple choice test.
This strategy helps you determine the answer before you see it. Therefore, you
already know what to look for when you check the possible answers.
8. Reread. Good readers go back to check what they are reading and thinking against
what they have already read to see that they agree. For instance on an essay test,
after reading and underlining key words in the directions, pause and periodically
reread the directions. This will help you to determine to what effect you are answering
the question.
9. Read the answer sheet. Know how the answer sheet works and read all of the
directions carefully.
10. Answer in the order that works best for you. Have a system to indicate which
questions you still have to answer, and be sure to erase any reminder marks before
turning in the exam.
Ask your self
Why is this the best answer?
Why did I not choose that answer?
Is this answer based on my experience and opinion or information found in the text?
Where else can I find this information? (perhaps another section of the test)
What does that word mean in the context?
Is it better to guess or leave it blank?
Burke pp.149
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READ TESTS by Alessandra Panasky

What: Every text presents it’s

How: This strategy has several steps that will benefit

own challenges to students,
and tests are no exception.
Tests are form of text which
students will benefit from
understanding how to read
effectively.This strategy
assists with understanding
how language works within a
test, how tests are designed,
and how they must be read.

students’ test taking skills
 Skim and scan
 Do the easy ones first
 Read all possible answers before answering
 Eliminate the wrong answers
 Paraphrase the question in your own words
 Watch out for traps
 Try to answer the question before looking
at the answers
 Read recursively
 Read the answer sheet
 Answer in the order that works best for you

Why: This strategy can easily be taught to a class and

Variations: This strategy is

students will most likely benefit from it. Reading tests

very versatile and can be

helps students decode and break down the questions

applied to many disciplines.

in front of them into manageable pieces. When

The over all reason for

students understand what a question is asking and

teaching students this

how to answer it, the chances that they will produce an

strategy is to help them feel

answer that best reflects their knowledge increases.

more comfortable when

This strategy can carry over to other classes as well;

taking tests, and ultimately

students will be able to feel more comfortable taking

be more successful.

tests in any discipline.

When: Before-The steps that make the strategy are meant to break down specific
questions and the over all test before the content of the test is read. Applying this strategy
before reading will help give students an idea of what the test will be focusing on and how
the questions should be approached and answered.
During-Reading that occurs during the test will allow for students to sustain their
understanding of how the questions should be answered.
After-Students should keep in mind that once they have completed the tests, it would be
beneficial to revisit the directions and question. This process will give the student
opportunity to seek out any misunderstandings that may have happened along the way.
Sources: Burke, Jim. “Read Tests.” Reading Reminders: Tools, Tips, and Techniques. Portsmouth,
NH: Boynton/Cook Publishers, Inc., 2000. 149-50. Print.
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Name: _________________________

Date:___________

Period:_________

What are Read Test Strategies?
Directions: Please discuss each of the strategies within your groups. Take notes about each
strategy below as they are discussed in the “Group Discussion” column. Then, as we go over
them in class, fill in any additional information in the “Class Discussion” column.

Strategy

Group Discussion

Skim and Scan
Do the easy ones
first
Read all possible
answers before
answering
Eliminate wrong
answers
Paraphrase the
question in your own
words
Watch out for traps

Try to answer the
question before
looking at the
answers
Read Reclusively

Read the answer
sheet
Answer in the order
that works best for
you.
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Class Discussion

Repeated Reading by Becca Bagg
Source: Reading Reminders by Jim Burke, Page #183
Description: Reading a text more than once is a strategy that is extremely helpful for readers
that find a text difficult. The strategy helps with comprehension, the confidence of the reader,
and their engagement with the text. Depending on how the strategy is used, it can increase a
reader's fluency if the text is read aloud. Each time a text is read, different aspects of the text can
be focused on such as difficult words or phrases, the argument, style, or overall comprehension.
What: Repeated reading is reading a text or part of a text more than one time.
How: When asking students to repeatedly read a text, ask them to look for something different
each time they read. Be sure to give them a purpose and to be explicit with that purpose so that
they learn how and why to reread a text on their own. For example, you could say, "I want you
to read that again, but this time look for..."
Why: Rereading is a strategy that all students could easily utilize on their own for better recall
of details, improved word recognition, more confidence in what they have read, and
uncovering meaning they did not have after reading a text once.
When: Repeated reading could be a strategy used before, during, or after the first time a text is
used for a content-related reason. For instance, reading a text more than once may be a strategy
used to introduce a new concept or topic that students have not yet been exposed to. The
strategy could be used while learning a new concept by becoming more familiar with a piece of
text about the concept. Repeated reading could also be done after the introduction of a concept
or after a complete unit as students need to reread texts that they have received throughout a
unit in order to review for a summative.
Variations:
*Have students read aloud with a partner
*Give students different colored markers to mark the text searching for different aspects of the
text
*Mixed reading- read aloud, then read the same text silently, then aloud again
*In other disciplines such as math, a teacher might ask that students read a problem presented
more than once, focusing on different aspects of the problem with each reading
*Looking at a piece of art/illustrations more than once for new meaning
*Rereading to understand genre or main ideas
*Not revealing an aspect of the text (ex. the title/info about the author) and rereading to see if
their understanding changes or expands after that aspect is revealed
Other Resources:
http://teacher.scholastic.com/lessonrepro/lessonplans/profbooks/strategies.htm
-this source discusses how repeated reading helps readers and references other reading strategies as
well.
http://www.meadowscenter.org/files/resources/Essential_Strategies.pdf
-this source has a TON of mini lessons to help readers improve their fluency

Page
81

Repeated Reading
Name:__________________ Period:_______

Date:_________

Directions: Together, we will read the poem below one time through. Then, we
will walk through answering each of the questions that follow.
Nothing Gold Can Stay
By: Robert Frost

Nature's first green is gold,
Her hardest hue to hold.
Her early leaf's a flower;
But only so an hour.
Then leaf subsides to leaf.
So Eden sank to grief,
So dawn goes down to day.
Nothing gold can stay.
1. Give yourself a comprehension score of 1-10 -- 10 meaning you understood it
perfectly. ________
2. Reread the poem on your own, this time try to look for a theme. What do you
think this poem is about? _________________________________________________
3. Now, reread the poem with a partner out loud. Share with one another your
opinion of the poem. Did your partner have a new insight? Has your
understanding of the poem changed? If so, how? ____________________________
________________________________________________________________________
4. Read the poem to yourself again. What does the line, "So Eden sank to grief"
mean? (What is this line referencing?) _____________________________________
5. Discuss your answer to #4 with a partner.
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Repeated Reading by Jessica Launius
WHAT?: Repeated Reading (RR) is a reading strategy that requires students to read the same
text three times with the goal of increasing student comprehension each time. This is a strategy
used to model good reading habits for students in all content areas.
HOW?: To use RR in a classroom, select a portion of text that can be read in under 10 minutes
and make copies for all students. Students will read the text once, marking areas of confusion
with one color, and then rank their comprehension on a scale of 1 to 10. The students will then
read again and mark with a different color before giving themselves another comprehension
score. Students will read a third time with a third color and give themselves a final
comprehension score. Students will then discuss confusing parts in small groups, working
together to answer questions, and then the entire class will discuss any remaining questions. RR
can also be done aloud to monitor oral fluency.
WHY?: RR pushes students to reread text they have trouble comprehending. This is important
because reading through the confusing text a second time may clear confusion, especially when
the reader is focusing on the confusing section. Also, a study by Johanna Kaakinen and Jukka
Hyönä tracked students’ eye movements during RR and came to the conclusion that students, by
the third repetition, were capable of sorting the information into relevant and irrelevant
categories, taking more time to read the relevant information and skimming over the irrelevant.
This skill is one that transfers over content boundaries and is important for students to become
not only skillful readers, but skillful students capable of processing information and retaining
that which is most important. The discussion portion of RR also allows students to recognize that
their peers are sources of information and can help answer questions.
WHEN?: RR should be used during reading as it tracks a student’s comprehension through three
repeated readings of the text. Students will mark words and phrases they don’t understand while
they are reading. The discussion portion of RR should, however, be done after all three readings
have been completed as this will help further the comprehension students already have and alerts
the teacher to concepts or parts of the reading that are confusing to students so that he or she can
tailor lessons to provide more elaboration on those concepts.
RESOURCES:
Aufmann, Barker, and Nation. Precalculus with Limits: Instructor’s Annotated Edition.
New York: Houghton Mifflin Company, 2000. Print.
Burke 183
Kaakinen, Johanna K., and Jukka Hyönä. “Perspective Effects In Repeated Reading: An
Eye Movement Study.” Memory & Cognition 35.6 (2007): 1323-1336. Academic
Search Premier. Web. 29 Sept. 2013.
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NAME:_______________________ PERIOD:________

DATE:__________________

Repeated Reading
Directions: Read the following passage from chapter 6.1 of our textbook, Precalculus with
Limits by Aufmann, Barker, and Nation. While you read the first time, underline words or
phrases that confuse you with one color and rank your comprehension on a scale of 1 to 10.
Reread the passage but use a different color. Rank your comprehension after the second read.
Reread the passage a third time using a third color and rank your comprehension again upon
completion. Use the key to keep track of colors and comprehension scores. Once your table has
finished all three readings, discuss questions you have and try to answer them as a group.

Color

Comprehension
= First Reading
= Second Reading
= Third Reading

The point P on a line separates the line into two parts, each of which is called a
half-line. The union of point P and the half-line formed by P that includes
point A is called a ray and it is represented as ⃗⃗⃗⃗⃗
𝑃𝐴. The point P is the endpoint
⃗⃗⃗⃗⃗ . Figure 6.1 shows the ray 𝑃𝐴
⃗⃗⃗⃗⃗ and a second ray 𝑄𝑅
⃗⃗⃗⃗⃗ .
of ray 𝑃𝐴
In geometry, an angle is defined simply as the union of two rays that have a
common endpoint. In trigonometry and many advanced mathematics courses, it
is beneficial to define an angle in terms of rotation.

Definition of an angle: An angle is formed by rotating a
given ray about its endpoint to some terminal position. The
original ray is the initial side of the angle, and the second
ray is the terminal side of the angle. The common endpoint
is the vertex of the angle. See Figure 6.2.
Angles formed by a counterclockwise rotation are considered positive angles and angles formed
by a clockwise rotation are considered negative angles. See Figure 6.3.

Strategy adapted from Burke, Jim. Reading Reminders: Tools, Tips, and Techniques. Portsmouth, NH:
Boyton/Cook, 2000.
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Save the Last Word for Me by Becca Bagg
Source: Summarization in Any Subject by Wormeli, pages 136-137
Description: Save the Last Word for Me is a strategy designed to have students discuss a text
and interact with it. They select what aspects of a text they feet are important, connect with, or
react strongly to. They are then able to share and discuss those aspects of the text with a small
group and listen to their classmates views before they share their own.
What: This is a reading strategy that allows students to interact with their text by responding to
it and reflecting upon it with other students. Students hear the opinions and thoughts of their
fellow classmates on various parts of the text.
How: Students read a text individually, select an important part of the text that they reacted to
and write down why they chose that part of the text. They then share in small groups of about 4
students. One student begins by sharing their quote and everyone in the group goes around in a
circle and reacts/responds to it. The student that shared the quote has "the last word" to share
why he or she selected the quote. This process repeats for each student in the group.
Why: This strategy allows students to reflect upon an important text and helps them become
interactive readers. Students hear multiple perspectives and opinions on the same text before they
share their own, allowing them to reassess and alter their ideas before sharing them. They are
able to go into great depth discussing one text, and therefore, further comprehend that text.
When: Save the Last Word for Me is most likely considered a during or after reading strategy
because students need to first read the text being discussed. After reading, they then need to go
back and select which part of the text meant the most to them and reflect upon it. After that, they
are then asked to further reflect and respond to different parts of the text as they respond to the
selections made by classmates in their small group.
Variations:
*Students respond to video clips, films, images, charts, etc.
*Students answer specific questions on the back on their note cards
*Whole class group sharing (if only a few quotes are reflected upon)
Other sources:
https://sites.google.com/site/contentliteracy4hs/reading-comprehension-strategies
-great description of strategy and variations of the strategy
http://www.aea267.k12.ia.us/system/assets/uploads/files/1154/save_the_last_word_for_me_instr
uctions.pdf
-this is a link that created the directions for the strategy on bookmarks for students!
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Save the Last Word for Me
Name:_________________

Period:_____

Date:__________

Directions: Read this excerpt from "Chief Seattle's Response," a letter written by Chief
Seattle to the U.S. government in response to the government's request to buy land from
his tribe in 1854.
"The President in Washington sends word that he wishes to buy our land. But how can you buy or
sell the sky? the land? The idea is strange to us. If we do not own the freshness of the air and the
sparkle of the water, how can you buy them?
Every part of the earth is sacred to my people. Every shining pine needle, every sandy shore, every
mist in the dark woods, every meadow, every humming insect. All are holy in the memory and
experience of my people.
We know the sap which courses through the trees as we know the blood that courses through our
veins. We are part of the earth and it is part of us. The perfumed flowers are our sisters. The bear,
the deer, the great eagle, these are our brothers. The rocky crests, the dew in the meadow, the body
heat of the pony, and man all belong to the same family.
The shining water that moves in the streams and rivers is not just water, but the blood of our
ancestors. If we sell you our land, you must remember that it is sacred. Each glossy reflection in the
clear waters of the lakes tells of events and memories in the life of my people. The water's murmur
is the voice of my father's father.
The rivers are our brothers. They quench our thirst. They carry our canoes and feed our children.
So you must give the rivers the kindness that you would give any brother.
If we sell you our land, remember that the air is precious to us, that the air shares its spirit with all
the life that it supports. The wind that gave our grandfather his first breath also received his last
sigh. The wind also gives our children the spirit of life. So if we sell our land, you must keep it apart
and sacred, as a place where man can go to taste the wind that is sweetened by the meadow
flowers."
Now that you've read...
1. Choose one sentence and write it down on the note card provided. On the back, explain
why you chose that sentence. What does it mean to you? Why is it important?
2. Move your desks into the groups I have assigned to you. One at a time, one person will
share the quote that they have selected. Go around in a circle and react to the quote that
was presented. Then, the person that selected the quote will have "the last word" and
share WHY they selected that quote. Repeat this process for each group member.
3. It's okay if more than one person chose the same quote, just be sure to explain WHY
you chose it!
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Save The Last Word For Me
By: Kimmy Grimmer
Wormeli 136-137
After Reading Video


What: Save the Last Word for Me is a literacy strategy that helps students find
important ideas and arguments in the text they are reading. It is also a strategy
that helps students focus their thoughts after reading. Students share their
opinions, reactions, or questions with their groups so everyone gets a chance to
share their ideas.



How: Students read the assigned material the night before class or in class
before the discussion. Then students search for statements in the text. They
write three statements and their reactions to the statements on cards or in their
notes. They are then placed in groups of four or five to discuss their statements.
Each student only shares one statement but they have more statements
prepared in case someone in their groups uses one of theirs. One member of the
group starts by reading their statement to the group. They are not allowed to say
their response or opinion to the statement; they simply must sit and listen to their
peers. Then each member of the group takes turns responding to the statement
by agreeing, clarifying, questioning, or sharing their reaction to the statement. It
is not until all other members of the group have shared their opinions that the
originator finally gets to share their thoughts, getting the last word on the topic.



Why: Save the Last Word for Me is a strategy that helps students effectively
summarize their reading as well as take a step towards maturing their thoughts
after reading. This strategy is used as a discussion strategy so that all students
get a chance to say something in the discussion and no student feels like they
never get the last word. Save the Last Word for Me also requires students to
revisit the text they just read which provides them with multiple exposures of the
content to deepen their thinking.



When: Save the Last Word for Me is an after reading strategy. After reading the
assigned passage or section, students pick out ideas or statements that they felt
were important and want to discuss. Save the Last Word for Me must be used
after reading because students have to read the material before they can discuss
their thoughts and reactions. In addition, this strategy works well after reading
because students are required to revisit the text they just read.
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Name:

____________

Date:

___________

Period:

___________

Save the Last Word for Me
Directions: Read the following article about probability and risk in the news. Please use
text annotations while reading the article. You may write on your copy. Then follow the
steps below.
1. Search for 3 statements you would like to discuss or feel were important. For
each statement please write A: the statement and B: your reaction to the
statement on the lines below.
1. A:

B:

2. A:

B:

3. A:

B:

2. Once everyone is done reading and writing their ideas, please move into your
study teams of 4 students and begin discussing your ideas. Be sure not to share
your reaction to your statement until all other group members have shared their
ideas so that you get the last word. Feel free to take notes on the back of this
sheet.
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Semantic Mapping by Jillian Pociask
Strands: Clarifying ideas and
explanations by students

Comprehension of
key ideas and
sorting reading
into logical
patterns

Supports:
Details related
to each strand

Core question/concept

-Arrangement of information
-Visual organizer connecting key
ideas/concepts to supporting
details

After
Reading

When

What

Semantic
Mapping

Why

Linking ideas
from text to each
other

How
Small
Groups

“Visual” Outline
of Information

HIGHER ORDER
THINKING

Vacca 308310
Burke A-22

Variations
Individual
Assignment

Math: Equations and orders
of operations
Science: Species
classifications
Music: Genres of music
History: Battles in a war
English: Character
development
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-Teacher provides BIG question
or KEY concept
-Students brainstorm and write
down all the information they
can remember
-One piece of information
per index card
-Teacher models map on board
and does first couple of BIG
supporting ideas
-Students connect their
information to those
ideas
-Discussion
-Small groups compare maps
with one another and a class map
is created

Name:
Date:
Period:
Semantic Map: Civil War
1.
2.
3.
4.

Organize battles of the Civil War that we’ve covered SO FAR.
Make connections where you can.
Include important people, outcomes, location, causes and effects.
If this worksheet is too small, use notebook paper and staple it to this sheet.

Civil War
Battles
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Share One; Get One by William Payne
Overview
•This strategy is used to break the monotony of the everyday classroom, and
is meant for students to think critically with materials presented in class, but
also to engage with other students.

How
•This technique is quite easy to do, because it does not ask the students to really
do anything they haven’t done before. It begins with teaching the students
something briefly, or it can begin with giving students a reading to complete.
After they complete that, they should then create a 3x3 grid on their paper. In
three of the squares, they should put something they got from the
reading/material. They should then travel around the room to fill out the
remaining squares.

Why
•Once again, this strategy helps break up the day into something more
interesting. Instead of just receiving the pertinent information from the
teacher, students learn from one another. Peers teaching peers is usually a
good strategy. In addition, students are able to get up from their desks and
move around, which often increases motivation.

When
•This technique should be used after reading. It is meant for students to
share things about the material with which they have just engaged, and
therefore would be most effective to do this shortly after
instruction/reading a text.

Variations
•This strategy can be used in any classroom, with any content. For math, for
example, you can ask students to try a number of problems, and have
people share on the ones they did.
•You can also ask them to do something more with their Share One; Get One,
like ask them to resummarize or ask them to reorganize the information.

"Give One; Get One." Give One; Get One. Expeditionary Learning, 2010. Web. 30 Oct. 2013.
http://www.engageny.org/sites/default/files/resource/attachments/give_one_get_one_move_on.pdf.
Wormeli, Rick. Summarization in Any Subject: 50 Techniques to Improve Student Learning. Alexandria,
VA: Association for Supervision and Curriculum Development, 2005. Print.
Share One; Get One
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Name: _____________________________ Period: ___________________ Date: ___________________

Share One; Get One
Directions: After reading, use three of the spaces below to put in information about the
text. This information can be just about anything- new terms, interesting ideas, facts,
new ways of thinking, etc. After you fill out three squares, you will be asked to get up
and share with your classmates. Ask for one of the things they wrote, write it in your
square, and give them one of yours. Try to meet with at least three different people!
Return to your seat when you are done!

Share One

Share One

Share One

Get One

Get One

Get One

Get One

Get One

Get One
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Share One; Get One
by Michael Zeitler
Wormeli 138-139
---------------------------------------------------------------------------------------------------------------------

What is Share One; Get One?
The Share One; Get One literacy strategy is used to help break down lectures into smaller
chunks to help students process information. The idea is for students to generate a few ideas that
they understood during a lecture and then search for more information from other classmates.
This kinesthetic strategy also can help prevent students from becoming passive listeners in a
lecture by getting students engaged in the lesson and conversing with other classmates.
---------------------------------------------------------------------------------------------------------------------

How does the Share One; Get One strategy work?
At the conclusion of a lesson, you can either provide a matrix (3x3 or 4x4 is preferred) to the
students or ask them to draw their own with a sheet of paper and pen/pencil. Once the students
have their matrix, ask them to write down three key ideas, concepts, facts, or skills that they
learned from the lesson in the first row of boxes. Make sure that the students write their answers
in complete sentences because it allows students to interact with the material as opposed to just
recording information. Once everyone has written in a few of their boxes, ask the students to
move around the classroom and have other classmates complete the remaining boxes in the
matrix. Make sure to remind students to only complete one box per classmate, but they are
allowed to write in a box for as many classmates as they wish. When every student has
completed their matrix, the students can return to their seats.
---------------------------------------------------------------------------------------------------------------------

Why use the Share One, Get One strategy?
This strategy can be helpful for students in a variety of ways. One reason is that it allows
students to get out of their seats and converse with their classmates about course content.
Student learning increases when students are engaged in the lesson and are active learners.
Another benefit of the strategy is it allows students to chunk large amounts of information in
order to process everything that has been covered. It is not unlikely for a teacher to cover a vast
amount of content in a short time frame; however, students are unlikely to retain all of the
information unless they have the opportunity to recognize all that has been presented. In
addition, this allows students to have multiple exposures to the content through a new medium;
this increases the likelihood the information will be retained and gaps in one’s learning will be
reviewed.
---------------------------------------------------------------------------------------------------------------------

When to use Share One; Get One?
This strategy is quite useful when students are expected to large amounts of information in a
short period of time. This strategy can also be utilized to help students interact with others in the
class at the beginning of a new term or to help new students get acquainted with their classmates.
Additionally, having students move around the classroom can assist students a teacher begins to
notice the students are passively listening to a lesson as opposed to being an active learner.
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Name _______________________________
Class _______________________________
Date ________________________________

Share One; Get One
Section 1-4: Factors, Multiples, and Exponents
Directions:
 In the 3x3 matrix below, write down three different concepts, facts, ideas, or
skills that were presented throughout the lesson over Section 1-4. Be sure to
write in complete sentences.
 Once you have filled your three statements, move around the classroom and ask
classmates to fill in the one box of your matrix with a concept, fact, idea, or skill
that has not already been recorded. Each classmate can only complete one box
for another classmate’s matrix, but you are encouraged to add to as many
matrices as possible.
 When your matrix is completed, return to your seats or help other classmates
complete their matrix.
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SSR By Rachel Bennett








"What if my student says they 'hate to read'?"
o No student hates to read, they just haven’t found the right book.
Either you or your school's librarian can help the student find a book
that interests them. Comics and newspapers aren’t the best
reading material, as they require constant replenishing.
"I'm not an English teacher. Why should I care if they read books that
aren't my text? Why should I give them the time?"
o SSR encourages stamina in reading, allowing students to focus
better on your text.
"Can't I just do 50 minute on Friday instead of ten minutes every day?"
o You could, but it isn't recommended. Students focus is far more
likely to drift off if you have them read for that much of class.
"Won't this take up too much of my class time?"
o Most teachers find that when they make SSR time on a set
schedule, it actually helps get their class settled quickly (like Pat
Shea's minute of silence.)

Necessities for successful SSR
Access: Students should have access to reading material.
Appeal: The reading material should be interesting and engaging.
Conducive Environment: A quiet, comfortable place to read.
Encouragement: Students should be congratulated on progress.
Staff Training: SSR works best if teachers using it have some training in it.
Nonaccountability: Students shouldn't be tested or required to write essays on
what they're reading. It should be enjoyable, not an assignment.
Follow-up: However, reading does need to occur. Make sure they have time to
discuss their reading with partners, or for a student each day to give a short talk
on what their book is about.
Distributed Reading Time: For SSR to be most effective, students should have at
least 15 minutes, at least twice a week, but however often you do it, it should be
a set schedule. This way, reading becomes habitual.
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Summarization Pyramids by Alessandra Panasky

What? A
summarization pyramid
is a strategy that helps
students organize their
thoughts about a text.
This strategy also helps
teachers assess their
students’
understanding. There
are many formats and
adaptations of
summarization
pyramids allowing or
versatility.

How? Teachers can pass out a premade summarization pyramid or
instruct their students to create one of
their own. Each level of the pyramid
should present a prompt; higher level
prompts of the pyramid should require
one word or short answers because of
the space constraint. As the pyramid
widens toward the bottom, the prompts
should require students to write more
extensive answers. These prompts
can address anything of significance in
the text.

Variations? This is a very adaptable strategy. You do not have to stick to the
pyramid shape! You can use a tree visual, a flow chart, or anything that you
think will work for your students. The main purpose of this strategy is to help
students organize their thoughts and if you feel like a different format will
benefit learners in an effective way, do not hesitate!

Why? All students can benefit from this strategy because is it an effective
way to organize thoughts. By collecting ideas on a single graphic organizer,
students are able to revisit the text as well as create an ordered study
guide.

When? Before- Summarization pyramids can be used to introduce a new
topic. The prompts can relate to the subject, encouraging students to apply
their prior knowledge to the assignment.
During- The pyramid could be used to help students follow along through
their text. This strategy can also offer a way to ensure students are engaged
in the assigned text.
After- Although this strategy can be used before and during reading, it is
most beneficial if used after the reading process has occurred. Students are
able to use the knowledge they have acquired from the beginning to the end
of reading to respond to the prompts on each level of the pyramid.
Wormeli, Rick. Summarization in Any Subject: 50 Techniques to Improve Student Learning. Alexandria Virginia :
Association for Supervision and Curriculum Development , 2005. 155-157. Print.
Nenkova, Ani, andPassonneau, Rebecca Evaluating Content Selection in Summarization: The
Pyramid Method. Diss. Columbia University,
Print.
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Name:____________________

Date:____________

Period:__________

SUMMARIZATION PYRAMID
Directions: Please complete the summarization pyramid based on Shakespeare's
Romeo & Juliet. Use the prompts at each level of the pyramid to guide your
answers.

Do references Picture/Logo
to day/night and
sun/moon provide metaphors?

Variations of the Word

Root/Part of Speech

Page
98

Summarization Pyramids by Becky Potenberg
Wormeli 155-157
What: Summarization Pyramids are a great way to increase students’ summarization ability by
allowing student to interact with intended topic in many ways. Students utilize this strategy as a
tool for summarizing material in a visually stimulating way.

How: Teachers prepare a handout with different tiers of a pyramid. Five to eight lines is the right
length to truly summarize a topic. Teachers also need to address what responses the students
should write in the pyramid. Teachers can chose from many different prompts (some examples
are: a synonym for the topic, an analogy, facts, description words, causes and effects of this
topic, arguments for the topic, etc.)

Why: This strategy encourages students to view their assigned readings from multiple angles.
The more angles a student is exposed to, the more likely they are to learn something. Multiple
exposures ensure that the student uses multiple ways to connect schema to new material.
Students will have a greater chance of recalling this information at a later time, after they have
been exposed to the material multiple times. Through this strategy, students will be able to
demonstrate their greater understanding by summarizing the content in the assigned passage.

When: Students will primarily utilize this activity after reading. However, students can also do
this while reading or rereading the text. Doing this strategy before reading will not contribute to
the student’s learning as much as it would benefit the student after reading. This strategy is best
used when the strategy is implemented after reading to encourage students to expose themselves
to the text at least one other time.
This strategy of summarization can take any form. For example, I could’ve used the shape of a
tree for this handout, instead of a pyramid. Using a shape that corresponds to the topic is a great
way to differentiate the handout without changing the goal of the strategy.

Page
99

Name: ______________________________________________
Period:_________________________ Date: ________________

Summarization Pyramid: Photosynthesis
Directions: Please summarize the passage you just read. Use the prompts given to complete
the summarization pyramid.

Topic:

An analogy:

Three words that describe this
topic:

Where does this proces occur in nature?:

A previous topic we covered that relates to this one:

What I learned about this topic:
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Using Picture Books in High School
WHEN:
What do you think would have By
happened
if Romeo and Juliet did not die?
Lizzie Lundine
Sources: “Using Picture Books for Middle School & High
School”-Molly Opitz; Vacca Ch. 11

WHY:
Who is at fault for the deaths of
Romeo and Juliet? Why do you
think this?

HOW:

What is a main motif that runs
throughout the play?

TYPES:

TYPES:
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Before reading- grab the
students’ attentions; activate
and build prior knowledge
During reading- clarify the
text; transition between
activities/tasks
After reading-summarize the
main points of the lesson;
stimulate discussions

Name:

Date:

Period:

From Anno to Dvorak: Music as a Story
Directions: Write down four observations from the picture book as well as findings from the discussion,
and connect these observations to Dvorak’s American String Quartet. Focus on ways to turn music into a
story like the pictures from Anno’s Journey represent a story.

Use as an attention grabber; make connections to unit, theme, or key
concept
-Pictures
are beneficial for making mental mod

Stimulate discussion; examine concepts of values and diversity that-These
are depicted
images
and independent
books in
fallthe
within
students’
words
of engaging images)

Teach literary themes; point out patterns, themes, motives, genres;-Appeals
analyze the
effects interests
of the and increases eng
to student
organization of artwork and text; use as a model for good writing

-Multiple resources for text; increased diversity

-Picture books contain mature topics as well as
and creativity within complex and abstract issu

Anno’s Journey

-Wordless books
(only pictures)
-Picture books with
minimal text (more
pictures than words)
- Picture storybooks
(even distribution of
words and images)
-Books with
illustrations (more
writing with some
visual
representations)

Concept 2:
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Concept 1:

Using Picture Books in High School
by: Chloe Vassmer

Concept 4:
Connection to
Dvorak:

Concept 3:

Student interest: Picture
books are a way to shake
up a routine in a
classroom. Students get
excited and more likely to
be engaged in material.
Variety: Picture book texts
are found for every
discipline, no one’s left
out!
Attention: Provides a
great hook for a lesson to
peak student interest.
Struggling readers/ELL: By
drastically reducing
amount of text and
showing visuals that are
universally identifiable,
ELL and struggling readers
will better grasp content
than with typical text Going
book.
Diversity: A wide variety
of topics are discussed in
pictures books which
allows for diverse
perspectives and views.

There are many
values to using
picture books in
higher level
education.
Some examples
are:
 Enhancin
g and
engaging
student
interest
 Introduc
es a
variety
of text
 Grabs
attention
(hook)
While this strategy may seem only
 Provides
usable during a lesson, you have
opportun
the flexibly to use it before as hook
ities for
to a lesson or afterwards as a
strugglin
closer or leap. Use it anytime!
g
-Does it include
readers/E
LL references to diversity?
 Promotes
How to use it in the
cultural
diversityclassroom:

Further

-Chose lesson topic and
objectives.
-Are
the illustrations quality?
Page
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picture book
that about the
Thoughts
to excited
Consider:
-Are-Find
you
personally
correlates
with
the
objectives
book?
and topic.
-Decide what time in the

Name

Date

Period

Monkeys in the Jungle
By: Angie Sage
*Imagery and Improvisation
Directions: While I read the story Monkeys in the Jungle you will be asked to make sounds that
correlate with the story and the images you see. After the story is finished, write the
image/item/person/animal/thing/etc. on the left and record the type of sound you made on the
right. At the bottom in the ‘expand’ section, write down at least two images and a different
sound that could have gone with it.
Example:
Tiger creeping in forest

Quiet “rawr”

IMAGE

SOUND

-Does it provide indepth information on
the topic?

Page
104

Sean Corning

Visual Metaphors
Burke, 146-148
Description:
What: A visual metaphor is like a metaphor that compares one thing to another, except it uses images
to do so. However it does not use words such as “like” or “as”. The image will have meaning beyond the
ink used to make it.
How: After students have read, have them create or fill out a visual metaphor that connects with a topic
in the text. As they are reading, have a template of a visual metaphor for them to fill out, or ask them to
create their own visual metaphor to go along with the reading. If there is a visual metaphor already in a
text you could have student dissect it and describe the meaning.
Why: Helps students organize content in different ways such as comparing and contrasting, parallels,
hierarchies, and many other connections. It serves as a structure of an idea or of information that
students can remember easier, both short and long term memory. Creates a visual way students can
remember the content. Visual metaphors can make it easier in understanding abstract or unfamiliar
content. Students will summarize the content in a visual way. Seeing how each student might make a
different visual metaphor for the same content can teach students multiple perspectives and how each
made the connection between content and visual. Students will be able to identify and reevaluate
content into a metaphor. If there are any ELL students in your class this can help them by seeing
pictures, something they do not need English to understand.
When: This could be used after reading once students have gathered the information they need to form
a visual metaphor and summarize the information, or can be used during to help guide the reader.
Before reading make sure to introduce any visual metaphors you think the students have not
encountered yet, such as an integral sign or Greek letters that represent constants.
Variations: Mind map, Venn diagram, cluster, pie chart, pyramids, matrix, flow chart, hierarchy chart, Tchart, tree chart, number line, character trait analysis, cartoons, movies, TV shows, any visual with a
meaning to it.

Burke, Jim. "45 Read Images." Reading Reminders. Portsmouth: Boynton/Cook, 2000. 146-48. Print.
Idler, Sabina. "Six Revisions." Six Revisions RSS. N.p., 11 May 2012. Web. 20 Oct. 2013.
"What Wavelength Goes With a Color?" What Wavelength Goes With a Color? USA.gov, 15 Nov. 2011. Web. 20
Oct. 2013.
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Visual Metaphor

Name: ___________________________

Period: _________

Date: ___________________

Directions: Read the following section on visible light and create a number line of the different colors of
light based on wavelength. Order the colors based on wavelength, write the wavelength as well as the
color under each point. Your word line should organize the light spectrum based on wavelength. We will
share these if we have time.
Our eyes are sensitive to light which lies in a very small region of the electromagnetic spectrum labeled "visible light". This
"visible light" corresponds to a wavelength range of 400 - 700 nanometers (nm) and a color range of violet through red. The
human eye is not capable of "seeing" radiation with wavelengths outside the visible spectrum. The visible colors from shortest to
longest wavelength are: violet, blue, green, yellow, orange, and red. Ultraviolet radiation has a shorter wavelength than the
visible violet light. Infrared radiation has a longer wavelength than visible red light. The white light is a mixture of the colors of
the visible spectrum. Black is a total absence of light.

Violet Light
The visible violet light has a wavelength of about 400 nm. Within the visible wavelength spectrum, violet and blue
wavelengths are scattered more efficiently than other wavelengths. The sky looks blue, not violet, because our eyes are more
sensitive to blue light (the sun also emits more energy as blue light than as violet).

Indigo Light
The visible indigo light has a wavelength of about 445 nm.

Blue Light
The visible blue light has a wavelength of about 475 nm. Because the blue wavelengths are shorter in the visible spectrum,
they are scattered more efficiently by the molecules in the atmosphere. This causes the sky to appear blue.

Green Light
The visible green light has a wavelength of about 510 nm. Grass, for example, appears green because all of the colors in the
visible part of the spectrum are absorbed into the leaves of the grass except green. Green is reflected, therefore grass appears
green.

Yellow Light
The visible yellow light has a wavelength of about 570 nm. Low-pressure sodium lamps, like those used in some parking lots,
emit a yellow (wavelength 589 nm) light.

Orange Light
The visible orange light has a wavelength of about 590 nm.

Red Light
The visible red light has a wavelength of about 650 nm. At sunrise and sunset, red or orange colors are present because the
wavelengths associated with these colors are less efficiently scattered by the atmosphere than the shorter wavelength colors
(e.g., blue and purple). A large amount of blue and violet light has been removed as a result of scattering and the longwave
colors, such as red and orange, are more readily seen. (USA.gov)
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Visual Metaphors by David Voland
(Teacher Side)

What are they?
 Any visual that helps students learn and process new information.
 Examples are practically endless: numbers, words, lines, shapes, colors, symbols, patterns,
structures, graphic organizers, etc.
 Specific examples include traffic signs, diagrams/structures of a molecule, chemical
formulas, mathematical symbols, punctuation marks, T-charts, Venn diagrams, time lines,
etc.
How can we use them?
 By having students compare photographs
o Compare 2 photos and make a sentence that explains the comparison.
o Example: A student could match a photo of hands to a photo of a bird’s wing and say,
“Her hands fluttered like a dove’s wings”.
 By having students complete a “Who Are You?” exercise
o Students select an image and explain how it best represents them or a specified
topic.
 By having students use Graphic Organizers
o Have students organize information in terms of a mind map, a cluster diagram, a
Venn diagram, a pi chart, a flow chart, a T-chart, or more.
 By having students interpret patterns
 By having students create cartoons and comics
 By teaching a lesson with the use of visual aids
 By mixing any number of these techniques
Why do we use them?
 They help students see how abstract concepts work.
 Lets students easily represent ideas in their minds through visual means (this is natural
for many students).
 They help students organize large amounts of content (divide into subsets, point out
parallel themes, find cause and effect relationships…).
 Association of words and images help move new concepts to long term memory
 Especially useful for natural visual/spatial learners, ELL learners, and more
When would we use them?
 Before reading: brainstorming ideas, simplifying future concepts
 During reading: Clarify, organize, or symbolize parts of the text
 After reading: Clarify, organize, or symbolize content from reading – can lead to great
discussion
Variations?
 Picture books, Annotating Text, Discussion Webs, and Vocab Squares can be used in other
content areas.
 Various techniques can help students outline, compare, or understand knowledge and
abstract material from any content area.
Sources:
 Metaphors & Analogies: Powertools for Teaching Any Subject by Rick Wormeli (Chapter 7)
 http://assets.pearsonschool.com/asset_mgr/legacy/200748/enVision_Murphymonograph_2523_1.pdf
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Name: ___________________________________ Date: ___________________________
Period: __________

Comparing Squares and Rectangles
Directions: Yesterday, you read “Squares and Their Properties” and took your own notes on that
topic. Now, read the section of our text entitled “Rectangles and Their Properties.” Then,
compare the data from these readings and fill in the Venn diagram below. Put the various
properties of each shape in their most useful areas of the diagram.

-Does it accomplish your objectives?
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Vocab Square by Tyler Busch
Sources:
 Burke, Jim. Reading Reminders: Tools, Tips, and Techniques. Portsmouth, NH:
Boynton/Cook, 2000.
o Pages: 267-270, Appendix 29
 Yip, Sandra. "4 Square Vocabulary or Vocabulary Four Square." Spring12ELL. Web.
06 Oct. 2013.
o Online wiki.
 Jobe, Shannon. "Vocabulary Squares." Practical Strategies Guide. N.p., n.d. Web. 06
Oct. 2013.
o Website with a few other strategies.
What is the a Vocabulary Square?
 A Vocabulary Square gives a vocabulary word in the center and has four different
boxes surrounding the word that students fill out. You can change the four outlying
boxes to best fit your student’s needs.
o Possible outlying boxes: definition, roots, part of speech, use in a sentence,
variations of the word, draw picture, synonyms, antonyms, emotions and
many more!
How to use the Vocabulary Square?
 Select the words that you believe the students need to know for your class and will
need in future classes.
 Select the types of the four outlying boxes for the students to fill out.
Why use this strategy?
 The vocabulary you selected the students will need to understand the subject now and
in future courses.
 Build connections between words.
 Students spend a lot of time on each word, and this will help improve the students
understanding and comprehension of the word.
 Students with a wider vocabulary can describe situations, events, problems, music,
literature with greater precision.
 Assists with a students’ understanding of new/difficult vocabulary.
 This strategy uses multiple learning styles and strengths.
 You can view the vocabulary squares as informal assessment to assess if the students
have a complete understanding of the vocabulary.
When to use this strategy?
 It is best to use this strategy before the reading and after the reading.
o Use the strategy before the students encounter the difficult vocabulary words
in the text. This will help them be prepared for the vocabulary words.
o Revisit the strategy after the text has been completed to reinforce student
understanding of the vocabulary words and the text
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Name:___________________
Period:___________________
Date:___________________

Vocabulary Square

Directions: Complete the Vocabulary Squares below. Use the work in the center of the
square to complete each section. In the box labeled Definition, give the definition of the
word. In the box labeled Draw, draw an example graph of the word. In the Roots+Meanings
box, write the meaning of each of the words roots (just break this vocabulary down into two
roots for now). In the Equation/Example box give either a possible equation or a new
possible example of where the vocabulary word can be seen in the real world (example for
linear function: As I buy more gas the total price of gas increases in a linear function).
Definition:
Draw:

Roots+Meaning:

Properties of
Squares
Equation/Example:

Definition:

Roots+Meaning:

Draw:

Both
Draw:
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Vocabulary Squares
By: Kimmy Grimmer
Burke 267-270
http://unionmiddle.canyonsdistrict.org/Teach%20Policy%20Manual/LIteracy%20Strategi
es/Vocabulary_Squares.pdf

What: Vocabulary Squares are quick literacy strategies that help students
strengthen their understanding of vocabulary words. They can be used for about 3-6
words so that students are not overwhelmed but still get in-depth retention.

How: Students are given a vocabulary squares sheet or they can create their
own by dividing a square into 4 sections. In the middle of the square write the
vocabulary word. There are many different variations of vocabulary squares, but in
general the 4 sections are the prefix or root of the word, definition, sentence, and
picture.

Why: Vocabulary Squares help students understand the material they are
reading by clarifying the meaning of new words. They also give students a visual of the
word to strengthen their memory of the meaning as well as a sentence to increase
comprehension.

When: Vocabulary Squares can be used before, during, or after reading. They
can be used before reading to determine students’ prior knowledge and understand of
the vocab words. Vocabulary squares can also be used during reading while students
are learning about the new words. They can also be used after reading to strengthen
students’ understanding of the words and to expose students to the new words and
meanings in a different representation.

There are different variations of vocabulary squares. One section could be other
words that stem from the same prefix or root instead of a sentence. There can also be
another box at the bottom of the square for a sentence that uses the word. It is really
the teachers’ preference which section is what.


Variations:

Picture/Logo

Properties of
Rectangles

Definition

Variations of
Vocabularythe Word
Root/Part of
Speech
Word

Picture/Logo
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Nonlinear
Function

Linear Function

Variations
of the Word
Root/Part of
Speech

Name:

_______________

Date:

_______________

Period:_____________

Angle Vocabulary Squares

Directions: Read pages 100-105 in your textbooks. While you are reading, pay
special attention to the 4 vocabulary words in the squares below. After you have
finished the reading, work in your groups of two to fill out the vocabulary squares
below. Fill in each section with the part of speech of the word, the definition of the
word, a sentence that uses the word appropriately, and a picture that will help
you remember the definition of the word.

Sentence:

Picture:

Vocabulary Word
Definition

Definition:

Obtuse Angle

Sentence:

Definition:
Part of Speech:

Sentence:

Part of Speech:

Picture:

Sentence:

Picture:

Definition:

Acute Angle

Definition:
Part of Speech:

Complimentary
Angles
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Part of Speech:

Webquest by Lexi Brummet
Vacca, p. 46-7; http://www.youtube.com/watch?v=o4rel5qOPvU

What is a Webquest?
A Webquest is an inquiry based lesson format where learners explore different
websites to find answers to questions posed by the teacher. Webquests are teacher
designed webpages that include various learning missions and activities for students to
complete using different teacher-given web resources.

Why should we use a Webquest?
This strategy is a great way for students to “get their hands dirty.” They are given all
the information they need to succeed, but have to search for the correct answers on
the Internet. Since these are teacher-made, there is less of a worry of students straying
on the Internet. They often provide real-life scenarios for the subject matter and give
students the opportunity to explore technology in the classroom in all content areas.

When should we use a Webquest?
Webquests could be used as a hook to a new unit. Before students start reading new
material the Webquest can help get them interested in the new subject material.
Students will also have to do some reading when exploring most websites and in that
way, this is an interactive during-reading activity. It could also be used as an afterreading activity where students apply what they read to a real-life application of the
material through the Webquest.

How do you use a Webquest?
There are tons of great examples of Webquests online! On many websites, you can
download and tweak the Webquest to fit your lesson perfectly. If you want to create
your own, you can use Word, Excel, or PowerPoint and develop a set of questions
where the answers can be found through links to particular websites. Each Webquest
contains some version of an introduction, a task, a process, resources, learning advice,
and a conclusion. The introduction provides an overview of the learning opportunity.
The task is what student will complete and hand in. It often involves a list of questions
students will answer throughout the Webquest. The process component are the steps
and procedures students will follow. The resources are the Internet links. The learning
advice provides directions on how you want students to organize their response. The
conclusion is like a debrief, which brings closure and summarizes the Webquest.
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Name: _________________________
Date: __________________________
Period: _________________________

The Internet Pizza Server Webquest
Directions: On Tuesday, October 1st, we will be going to the computer lab to
apply some of the knowledge we have learned in this unit about areas, ratios,
and conversions. Bring this sheet back with you on Tuesday!

11.

Go to http://www.meridian.wednet.edu/~dshick/wpizza.htm.

12.

Read the sections labeled “Introduction,” “Task,” “Resources,” and

“Process.”
13.

Click on “The Internet Pizza Server” link.

14.

Work with a partner to familiarize yourselves with the site and

experiment creating pizzas.
15.

Print a copy of the pizza you “ordered” from the Pizza Server Home

Page!
16.

Complete the last bullet in the section “Process.” Write one table per

pair on a separate sheet of paper.
17.

Open a Word document and answer questions 1-7 with your partner.

18.

Make sure you turn in your table, your printed pizza order, and your

Word document with answers at the end of the class period.
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WEBQUESTS By: Erik Westerberg
Presenter’s Name: Erik Westerberg
Name of Strategy: WebQuests
Source and Page Number: Content Area Reading: Literacy and Learning Across the Curriculum
Richard T. Vacca and Jo Anne L. Vacca
Pgs. 46 – 47
Description and Summary of Strategy:
1. What are WebQuests?
A WebQuest is a recently created literacy strategy in which teachers create an
interactive WebPage that asks students to use the internet to complete a literacy related
activity (Vaca). A lesson that uses a WebQuest is an inquiry focused lesson where
questions are asked by the teacher so students have to use the web in order to discover
answers. A WebQuest is a useful tool because it is executed within the classroom and
all of the website links and pages are predetermined by the teacher. This then reduces
the amount of time students spend trying to search the web for a reliable and appropriate
source to answer a question (Analysis of an Instructional Program).
2. How would one go about using a WebQuest as a literacy strategy?
A teacher should use a WebQuest as a literacy strategy to get students exposed to useful
resources that are located on the internet. There are many premade WebQuests that exist
online that pertain to different content areas but there is also a way for teachers to create
their own WebQuest for a particular lesson at websites such as webquest.org
(webquest.org).
3. What would be the purpose of using WebQuest?
A WebQuest would be used by a teacher to get students introduced to resources outside
of their classroom textbook. Not only that but having students engage in a WebQuest
will have them be involved in an activity that asks for higher order thinking under a
structured sequence of time. A WebQuest pushes students to go beyond recording data to
having to collect data, analyze data, and then make conclusions based off of the data they
find on the sites they use (Analysis of an Instructional Program). .
4. When should a WebQuest be used? Before, during, or after?
A WebQuest could be used as a before, during, or after strategy. A WebQuest could be
used as a literacy strategy to introduce new content via online resources, could be used as
a strategy for students to apply newly acquired knowledge or skills on a particular topic,
and could be used as an after strategy as a concluding task or activity at the end of a unit.
5. Are there any variations a teacher can use instead of a WebQuest?
A teacher could create a worksheet that asks students to collect different information
located on different WebPages instead of constructing a WebQuest. However, this is
essentially the same thing as a WebQuest just less technology based.

Works Cited
"Analysis of an Instructional Program." Analysis of an Instructional Program. N.p., n.d. Web. 28
Sept. 2013.
“Baseball Webquest.” Baseball Webquest. N.p., n.d. Web. 28 Sept. 2013.
Vacca, Richard T. "Webquest." Content Area Reading: Literacy and Learning across the
Curriculum. [S.l.]: Prentice Hall, 2013. 46-47. Print.
"Webquest.org." WebQuest.Org: Home. N.p., n.d. Web. 28 Sept. 2013.
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Name ___________________________
Date __________ Period __________
Statistics Application: MLB Success and Payroll Webquest
Directions: Once you are seated at a computer in the lab you will log on to the computer
using your user ID and your password. Click on Internet Explorer or Google Chrome and
copy this URL into the search bar http://www.meridian.wednet.edu/~dshick/wbasebll.htm.
Once you have reached this page begin answering the following questions based off each
section’s particular section title.
1) Introduction: What is the scenario you are dealing with in this Webquest?

2) Task: What three sets of data do we need to collect?
1)
2)
3)
3) Resources: With what materials are we going to be recording our data and graphing
with?

4) Process: Fill in the titles and axes of each graph being created in Webquest.
y axis

x axis

5) Evaluation (Learning Advice): What are some of the main ideas being focused on in the
Evaluation section of this Webquest in terms of the Plots that were created?

6) Conclusion: Without recording any of data for this Webquest what could you infer about
the relationships between the different Plots created?
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Word Sort
by Carly Wright
Pg. 252-523 Source: Vacca, Richard T. and Jo Anne L. Vacca. Content Area Reading: Literacy
and learning across the curriculum. 10th Edition. Boston: Allyn and Bacon, 2011, 39-47. Print.

Sentence:

Picture:

Supplementary Angles

This activity can be done with different types of
graphic organizers that focus on separating into
categories. I suggest using smart art in word for ideas
of different graphic organizers.
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What: This strategy
takes words (like vocab)
and lists them out to be
organized
into
categories. There are two
types, closed and open
word sorts. The closed
word sort gives the
categories, but the open
requires that the students
decide the categories and
how the words are
classified.

Name
Date

Period

Word Sort
Directions: Place the words in the category that best describes how the word relates to the cell.
You may use the chapter to identify the category to which each word belongs. You may work in
pairs and we will go over the chart once it has been completed.
Organelles

Inside the Nucleus

Functions

Word Bank:
Ribosome

Lysosome

Protein Synthesis

DNA replication

Vacuole

Golgi Body

Nucleolus

Cell Wall (plants)

DNA

Nuclear Envelope

Cytoplasm

Chloroplasts (plants)

RNA

Mitochondria

Chromosomes

mRNA

Cell Respiration

Nucleotide Bases
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Strategy: Word Sort
Vacca and Vacca: Page 252
What: A word sort is having students categorize given words, about ten to twenty, in their own
categories, or by given categories. However, there does not need to be a specific category that words fit
into. It can be more open ended.
How: To do a word sort you must first decide what words you want your students to sort. There must be
some reason why you put the words in the list. Like mentioned above they do not all need to be clearly
organized but they should at least be words worth looking at. Next list the words out in no order for the
students. There are two ways to have students sort the words. One is to give them categories they must
fill the words under, known as closed sort. The other is to have students come up with their own
categories, known as open sort. You can have the students word sort individually or in small groups.
Why: Students will have a deeper understanding of the words besides rote memorization. As students
do the activity they will be comparing and contrasting words as well as creating connections between
them. This connection can help them memorize the words being together and have a more meaningful
understanding. Students will also have a logical structure of the words and how they are related. Word
sorts give words to students but it is up to them to put the words in their respective category, if they are
unfamiliar with a word this can be a great scaffolding tool to help associate the words with the others
given. If having student work in groups it can help them dissect and inspect the words as they converse
about them.
When: It is recommended to do the word sort before or after. If used before it should be used to help
students activate prior knowledge and predict the connection between the words. If the strategy is used
after reading it should be used as a summarization tool to help students see the connections and help
clarify the text.
Variations: Sorting images, Sorting music pieces, Sorting objects, I think sorting things besides words
would help develop learning

Becky. "Word Sorts: The Heart of Word Study." This Reading Mama. Thisreadingmama, 19 Oct. 2012. Web. 27 Oct. 2013.
"Math." Measurement, Conversions Between English and Metric. WyzAnt, n.d. Web. 27 Oct. 2013.
Vacca, Jo Anne L., and Maryann Mraz. "Word Sorts." Content Area Reading. By Richard T. Vacca. Tenth ed. Boston: Allyn &
Bacon, 2011. 252-53. Print.
Words Their Way. Pearson Education, 2009. Web. 27 Oct. 2013.
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Name:_____________________________

Date:______________________

Period__________

Word Sort
Directions: Without looking at the table below sort the following words anyway that you want. Make a
group with a certain characteristic and put all of the words with that characteristic in that group. For
example if you were given ten movies you could decide to sort them in genre, how many stars each
received, or what decade they were made. After you have sorted your words, you can look at the table
below and check the way you sorted the words to make sure you were correct in the placement of each
word.
Words to sort: Kilometer, Ton, Miles, Liters, Milliliters, Cups, Gallons, Yards, Meter, Feet, Metric Ton,
Grams, Ounces, Centimeter, Quarts, Kilograms, Inches, Pints, Milligrams, Millimeter, Pounds.

English Measurements
Distance:

Metric Measurements
Distance:
Millimeter (mm) 1000 mm = 1 m
Centimeter (cm) 100 cm
=1m
Meter (m)
base unit (1)
Kilometer (km) 1000 m
= 1 km

Inches (in) 12 in = 1 ft
Feet (ft) 3 ft
= 1 yd
Yards (yd) 1760 yd = 1 mi
Miles (mi) 1 mi
= 5280 ft

Weight:

Weight:
Milligrams (mg) 1000 mg
=1g
Grams (g)
base unit (1)
Kilograms (kg) 1000g
= 1 kg

Ounces (oz) 16 oz = 1 lb
Pounds (lb) 2000 lb = 1 t
Tons (t)
1t
= 2000 lb

Metric ton (t)

Volume:

1000 kg

=1t

Volume:
Milliliters (mL) 1000 mL
=1L
Liters (L)
base unit (1)

Cups (c)
2 cups = 1 pt
Pints (pt)
2pt = 1qt
Quarts (qt) 4 qt = 1 gal
Gallons (gal) 2 gal = 8 pt
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Name of Strategy: Word

Problem Roulette

Source and Page Number: Page 129 in Teaching Reading in Mathematics
What: The strategy helps the students engage more to the reading in the problem and help
analyze the reading more. The strategy is designed to slow students down when reading story
problems and really pay attention to the details of the problem. The strategy also provides a
different way to visualize and discuss the problem that the students are not used to seeing.

How: The students read the problem and discuss the answer as a group without writing anything
down. Once they solve the problem, they each take a turn writing how to solve the problem in a
sentence without writing the symbols in the sentence. Then they present their answer to the class
while also writing out the steps.

Why: The strategy helps the students slow down and really understand the problem. Instead of
just solving the problem, groups get to discuss and solve the problem by engaging in groups and
communicating to both their group and to the class. The class then gets to teach themselves by
explaining both in words and in on the board.

When: This strategy is meant to be used during the reading because the strategy helps the
students understand the problem and concept they are trying to solve. The strategy is designed to
be used while learning the concept because it uses the strategy to understand the concept in a
different way by writing out the steps and discussing it in their groups.
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Name

Period

Date

.

Gross Domestic Product

Read each problem below about Gross Domestic Product with your group. Do not write
anything while you are reading and discussing the problem. The first step is designed to be
a oral discussion only. Solve the problem by just discussing orally. When the group has
understood and figured out the problem, the group will write down the answer by writing
out the steps in sentences. Each person in the group will take a turn to write a step out in a
sentence then rotate to the next person in the group. Write the sentences out without
incorporating any symbols. Write out the solution as a sentence as well.
Ex: Jim has 2 apples. Dwight has 4 apples. If Jim and Dwight add their apples together, how
many apples would they have?
Answer: Jim has two apples and Dwight has four apples. Jim’s two apples and Dwight’s four
apples can be added to answer the question. Jim’s two apples plus Dwight’s four apples equals
six apples total.

GDP = consumption + investment + government spending + net exports

1.) The United States Census is trying to figure out what their Gross Domestic Product is for the
2013 year. The businesses bought 5 million in tools to use (I). The government increased their
spending budget to 10 million (G). 20 million is from consumer and business totals ( C ). Finally,
the total net exports came out to be around 2 million. Find the Gross Domestic Product.

After you are done, the groups will present their solutions to the problems verbally while
also writing the steps on the board.
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Word Splash by Eric Chandler
Source: Wormeli, 188
What?
Characteristics of a Word Splash:
1. scattered vocabulary words or phrases that are related, but out of order
2. students are asked to arrange words in a logical way based on prior knowledge or
information from the text
3. material could be new or review depending on the function of the lesson
4. often used as a “before and after” lesson
a. a window into the level of prior knowledge of the students
b. a form of formative assessment to monitor the success of the performance
objective
How?
How could a Word Splash be enacted in the classroom?
1. students can be introduced to the words in a number of interesting ways
a. written scattered on the board
b. construction paper on poster board
c. given on an individual worksheet
d. “spill” the words on the floor, ask to be put back in order
2. students will be asked to arrange words in a logical fashion
a. words can be placed in a list format and students explain their reasoning verbally
b. students could be asked to place words in the context of a created paragraph
c. students could arrange words individually and explain their reasoning in written
form
d. these options could be done in a progressive manner: initial class discussion,
individual ordering or paragraph, class conclusion
3. students will need to use evidence from reading to prove their interpretations and
decisions
a. this should ensure answers are not whimsical or lacking evidence
b. paragraphs should be complete, accurate, and clear
4. groups or individuals should share their paragraphs and interpretations with the class
to serve as a summarization strategy
Why?
Why is the Word Splash an effective strategy?
1. multiple interactions with the text as students return to reading to create paragraph
and find evidence
2. if done in a group setting, students will hear multiple summaries of the text
3. students will see if their initial understanding of the topic or concept was correct, and
how it might have changed
4. students must make multiple educated decisions on when and where to incorporate
context-specific vocabulary words
5. strong indication of whether or not the performance objective has been met for the lesson
When?
When can a Word Splash be used effectively?
1. Before-students are introduced to the strategy and vocabulary words to determine prior
knowledge and set up the rest of the strategy
2. During-students must refer back to the word splash during reading to identify a correct
order and find connections to create a paragraph using the vocab words
3. After-students have the opportunity to summarize the material and debrief on the strategy
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Name:__________________
Date:___________________
Period:_________________
Essay “Word Splash”

INTRODUCTION

Body
TRANSITIONS

Thesis

Conclusion

Paragraph

Bridge

Attention
Grabber

Works Cited
Citation
Topic Sentence
Directions: Today I had planned a wonderfully insightful lesson on the many parts of an essay, but
upon my entrance into the room I seem to have misplaced everything other than these words
above. I have completely forgotten which words go where or what order I wanted to teach them in,
so I need your help to get my thinking in order. I would like you to try placing these words in an
order that makes sense to you. There may be multiple interpretations and orders that could work.
That being said, please be prepared to defend the order you place these words in with your prior
knowledge of essay composition. After we have seen examples of possible ways to organize these
words, we will read a piece of text from our Literature textbooks that will give us more information
about each part of an essay. Finally, we will make a final class decision on the order of the words
based on our prior knowledge and the new information we gain from the lesson. Being able to
successfully identify and recreate the parts of an essay will be a helpful skill in this class as well as
many classes in the future.
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Word Splash
By: Danielle Rankovich
Source: Summarization in Any Subject by Rick Wormeli. Pages 188-190.
http://www.mcdougallittell.com/ml_data/pdf/states/OK/newsletter/0501/WordSplash.pdf
What: A Word Splash is a collection of key words or concepts that are chosen from a passage,
chapter, book that students are about to read.
How: The teacher will identify the content that he/she wants the students to know and make a
list of key vocabulary words or concepts that are associated with the content. The teacher will
then write the words on notecards. The students then put the vocabulary words or concepts in a
logical order by rearranging the notecards. This can be done in smaller groups. After the students
do this, have them explain their thinking and logic when putting these words in the order that
they did. Then, ask your students to zero in on these specific words and concepts as they are
reading. Once the students have finished reading the text, have them revisit their Word Splash to
see if they want to make any other revisions or create explanations that are more developed.
After the students have created a logical order of the words and was able to see them used in a
specific context, choose a certain amount of words and have the students create a sentence using
each of those words. Then have the students explain their newly revised Word Splashes to the
class along with the sentences they just created.
Why: This is an effective strategy for students to do because it allows them to use their prior
knowledge to put the vocabulary words and concepts in an order that makes sense. The students
then begin to connect their prior knowledge to the new information presented as they read the
text then revisit their Word Splash. This strategy is also effective for monitoring comprehension.
The students need to read the content then write a few sentences using the words from the Word
Splash correctly. This allows the students to self-monitor their own comprehension and it
provides the teacher with insight on what the students know and do not know. Also, this strategy
is good for students to increase collaboration with their classmates.
When: The Word Splash strategy is most effective before and after reading. The students need to
first use their prior knowledge to arrange the words/concepts before they read the text. However,
after they read the text, they are able to revisit their arranged Word Splash to rearrange it and
write a few sentences using the words correctly.
Variations: This is a pretty straightforward strategy, but it can be varied in some ways. The way
the students are grouped is one way that this strategy can be varied. This can be done as a whole
class activity, in small groups, or individually. It is convenient to have multiple groups do this
though so students can gain more insight and understanding based on how other groups arranged
their words. This strategy can also be varied based on the class. This is an easy and effective
strategy to use in all types of content area classrooms. Whether it is used in a math, science,
history, or English class, the students will be able to activate their prior knowledge and increase
their comprehension.
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Name:

Date:

Period:

Word Splash for “A Modest Proposal” by Jonathon Swift

Directions: Before reading the text, rearrange the words below in a logical order that makes
sense to you. Make sure that you have an explanation for the order/sequence that you have
chosen (these would be written on notecards for a real class activity).

Why: Words sorts
How: This can be
Shillings
are done to sort
done as a chart (like
words
by their
the student side) or
meanings
and
with just the words
relations to the other
given for the open.
When: Word sorts
words. Ragout
We do word
Different
types of
Satire
can be used before
sorts to have the
graphic organizers
and/or after reading.
students recognize
can be used to meet
If used before, the
the
relationships
the
goal
of
focusrevisit
is more
on Splash
After
you rearrange
the words, read
the short story. the
Once you do that,
your Word
between
words and
categorizing
exposure
toplace
see ifthe
thewords
wordsinto
need to be rearranged
Then, chooseand
3 of the 6
words. based on what you just read.
making
connections.
appropriate
words
and create aand
sentence using each word properly. Circle the word you chose in each
However,
after
descriptive
sentence.
reading
will
help
to
categories.
clarify
words,
meanings,
and
1.
relationships.

2.

3.
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Vocabulary EDUC-412 AM
achieve
activate
adapt
analyze
annotate
anticipate
apply
ask
assess
associate
balance
believe
brainstorm
bridge
build
capture
choose
chunk
clarify
collaborate
compare
compile
comprehend
conclude
condense
connect
consider
consume
contemplate
contrasting
contribute
count
create
critique
decode
deduce
defend
define
demonstrate
describe
develop
direct
discuss
distinguish
draw
elaborate

emphasize
encourage
engage
establish
estimate
evaluate
exhibit
expand
experience
explain
explore
extrapolate
facilitate
foster
gather
gauge
generalize
generate
guess
guide
headline
illustrate
imagine
improve
incorporate
initiate
inquire
instruct
integrate
internalize
interpret
investigate
invite
judge
listen
look
manage
mark
measure
model
monitor
organize
paraphrase
perceive
perform
persuade
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practice
predict
prepare
present
progress
prompt
provide
provoke
pursue
question
read
read-aloud
reaffirm
realize
recall
recognize
record
reflect
relate
remember
remind
respond
retell
reveal
revisit
scaffold
scan
search
select
self-evaluate
share
skim
solve
stimulate
strategize
structure
study
substitute
summarize
support
think
trigger
try
underline
understand
visualize

Vocabulary EDUC-412 PM
access
achieve
activate
adapt
analyze
answer
apply
ask
assemble
assess
assume
attempt
brainstorm
build
calling
capture
categorize
challenge
change
clarify
classify
collaborate
compare
comprehend
connect
consider
construct
content
contrast
create
decode
define
demonstrate
describe
design
determine
develop
differentiate
discuss
distinguish
earn
encounter
encourage
engage
enter

establish
evaluate
exacerbate
examine
expand
explain
explicate
explore
expose
express
faster
find
follow
generate
glean
help
identify
implement
improve
include
indicate
integrate
interact
internalize
interpret
investigate
justify
know
lead
learn
list
listen
manage
measure
model
modify
monitor
motivate
navigate
obtain
offer
perceive
perform
persuade
plan
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practice
practice
predict
prepare
produce
progress
provide
publish
question
read
realize
recognize
reevaluate
reflect
reformulate
require
respond
return
reveal
review
revisit
search
serve
shift
sort
specify
stimulate
strength
struggle
study
succeed
summarize
support
target
teach
think
transmit
understand
use
verify
wonder
yearn
zero-in
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